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ABSTRACT . o - ‘ .

A study was conducted to determine whether five ..
factors characteristic of effective elementary schools were also
characteristic of four high q¢uality children's centers in the Los
Angeles Unified School pistrict. Investigation also attempted to
ascertain how the factors wWere operationalized at these centers.
Specifically, the five faci¢i# were (1) an instructional emphasis on
basic skills; (2) ongoing fiiaynosis and assessment of pupil progress;
(3) strong administrative leadership; (4) a safe, orderly school '
climate conducive to instruction; and (5) high teacher expectations
for pupil achievement. Data collection took place over a period of 10.
weeks and included questionnaires, interviews, reviews of records, -
and observations. It was found that the five factors- identified as
being characteristic of effective schools also seemed to l:e present
at the children's centers. The factors were found to-have. been :
operationalized in numerous ways: some were common to three or four
centers, while others were unique to one.or two. A variety of :
specific organizational and instructional practices were related to
the five factors and seemed to contribute to the quality of centers.

- (Effective school practices are listed, and related materials, -
including several measures used in the study, are appended.) (RH)
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. ‘ ' Abstract

Recent research has found that schools which are effective in
teaching basic 'siilfe to poor and minority children exhibit certain
charactenisiies which less effective schools de not exhibit or exhibit to
. ' a 1esser-extent, - Ron Edmdnds,’nhordid much research on iden%ifying-and“"

describingueffectfve schoolé, concIUde@jthat there eye'fiveﬂf5ctors'wh3Ch

>

. R a '
are characteristic of.effective schoo]s:

1. "An instructional emphasis on bas1c skills .
2. Ongcing diagnosis and assessment of pupil progress

3. Strong administrative leadership

g. A safe, orderly school climate conducive to instruction

High teacher expectations for pupil achievement
The purpose aof fhisJStudy'was to determine if these ?ive.factors.are

cﬁaracte%istic'bf.high qua]it&-Chi]dren's Centers 1in_ the ‘Los Angeieé':

2

1% l-{

Unified School District -and . to find . out hQW.,the factors are -
nperationaiized at these centers.. - ‘ " ) -
‘ Four high qua]xty Ch11dren s Centers were investigated; Data
collection took place over .a period of ten weeks ‘and {ncluded
questjonna1res, interviews, record reviews, and observat1ons; It qee
found that the fjve'factoré identified by:Edmondstas cherecteristjc of
- effective schools also seeri t> be Characteristic' of * high quaiity .
' f ' Chi]dren's Cehtefs,_ he factors are operationa]izud 1n numerous ways, ‘
some common to tnrne or four cen*ers; others un1que to one or two
. centers A ‘”thJ of Speciflc organizational and instructic =1
practwces were funnd, *alated ‘to Edmonds' five factors, wh'c: seem to
contribute tn Chilgren's Center qua11ty These promising practi_ea ate
:Iisted bele: . It is recommended that this 11st of "prom1s1ng pract1ces"f3 N

° be d1stributxd to a’l center staffs,_ and tha+ center staffs. consider,v7f




f} . ’ N . ' - ‘ . . . -
implementing those practices which they feel will promote program quality .
at their -centers. R _ ST SN

Instruetiona!'Emphasis on Basic Ski]]s'.

1. Use two Iesson plan forms: one for 1earn1ng centers and another o
for small group Tessons Both should have a, space for writing ' -
the ObJECt]VE of the lesson or act1v1tyx\\\\.

2. 'Place newly. enrolled children in the same group with a teacher o w
skilled in helping children.adjust to.their new envzronment As )
the children become accustomed to the center, they can be moved
-to other groups. (This should be done only if there is & Strong
teacher. who would always 11ke to have new ch11drer in his/her -
group.) . - | | |

v 3. Develop sets of small group lessons in different skill areas,

' focusing. on various objectives, and circulate them for use
throughout the center. (A different set may need to be developed
for the school-age program.) This would provide some curricular -
uniformity as all children 1in the center would receive all -
lessons in a set. "It may also provide more teacher planning and
preparation time.since the sets are prepared ahead of time with
the help of all staff members. This practice could also ensure

: that the lessons taught are d1rect1y re]ated to the objectives in -

e e use at the center. )

4. Schedule da11y small group lessons in the afternocn. The lessons
should be planned ahead . of %time and focus on basic skill
objectives. =~ This provides the . afternoon staff with an,
opportunity to work with children in sma]] grOUps ' ’

5. Group school-age children by reading ability (or yy ab111ty in
 mathematics, language, writing, etc.) and have 'some 'time three oy
“vipr da,. per week for small group reading with a teacher or an

aide. Use books, other than the children's elementary school text
books. , d

.

0ngo1ng_p1agn051s and Assessment of Ch11dren s Progress : ¢
1. Use every fifth week for reviewing and assessing ch1ldmen $
- progress on. the skills and objectives covered dnr1nq the - \
oreceeding four weeks. -Teachers and aides can test 1ndividual
children's abilities to’ dd.various. tasks. The results can be-
recorded and then.used to decide'what skills need to .be reviewed
in subsequent weeks )

L. i
- . 2. Imp]emeq‘ un1form, center-wide - record-keeping ~system for L
P children's - assessment data, and ensure that the records are o
: . maintained. Such .a system might include a form on which
assessment data are to be entered .two. times per year (such as the
~ Dpivision's new "Preschoo] Essentia] Sk1lls List" wh1ch includes

SN L A
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space for. entering assessment data) as well as a form on wh1ch

data are recorded from more frequent assessments and wh1ch can be
used for weekly plannirg. :

3. Schedule regu]ar parent-teacher cohferences at least three times
per year to discuss children's progress with parents.

Administrative Leadersh1p

o

. 1. Ask teachers to submit their Tesson plans for the fcl]ow1ng week
. to the supervisor for review. This is a quick and easy way for
- supervisors to provide instructional-supervision. a

2 Schedu]e'genera] staff méetings at Teast once per mopith. .Staff
meetings give: teachers and aides the opportunity to prayide  input

in administrative and curricular matters. The meetings afford
supervisors an opperfunity td communicate center policies,
regulations, and procedures, and. staff responsibilities and
duties. Type and distribute minutes:  of the staff meet1ngs so

that all staff members can be ~aware of .what transpires in the

N meetings.

" 3. Write and d1str¥bute'newsletters to Staff and parents. Staff,
= and even school-age childrer, can contr1bute to the production of
the parent newsTletter.- . .

4. Schedule staff . deve]opment sessions organized and conducted by
) various staff members. .This allows for staff input in curricular
. and $nstructional matters and provides teachers with the
+ opportunity to share “their special .skills and interests.

' Schedu]e the sessions so that all staff members can participate.

5. Schedule weekly team planning meetings where alt available staff
in one room djscuss plans and responsibilities for the following
week. A weekly planning meeting for staff in all three rooms, or
in both preschool rooms, might also be he]pfu] in providing
1nstrucﬁﬁona1 coordlnatlon between rooms. ’

6. Onganvze an arf%tu]at1on meeting 1n June or September where
Children's Center teachers and kindergarten teachers discuss the
incoming k1ndergarten chwldren who have been in the center.

Center C11mate

_1. Estab11sh a "Parent Watch" procgram. Provide parents: who Tlive
* - . near the center with the phone numbers of school security, the
police’™ department, the .fire department and perhaps the
supervisor cor a staff member who ‘has keys and Tives close to <_hi -
center. Encourdgeé.the parents to kéep an eye on the center ang\
recognlze them in. some way for their help. :
2. ‘Schedu]e three oF- four center cidaning days throughout the year.
Staff members, chljdren, and even parents can part1c1pate in




c]eamng out cIosets, repairing damaged materials and equxpment
orgamzmg cupboards, washing toys, etc.
" 3. ‘Provide teachers and aides- the opportumty to meet and discuss
©any prob]ems or concerns when they feel it is necessary. The -
supervisor may or may not be invited teo thesk® ®rap sessions.”
They can enhance staff morale by allewing teachers and aides to

a-n;n their concerns and resolve them together 1in an informal
manner. . :

< 4. Select two or three children, staff members, parenl}s and -

_ hopor* them._as,  for:  example, “Staff-_Members cf t Morth.” “A
s . photogranh an short biographical 'sketch of ea n be dISpIayed
' during the month in the. rooms, ha'lmay, or lounpe <

~

~.

Teacher- Expectatwns . T

No spec1fxg‘act1ces were found at the centers «:-idied which would -
promote high teacher expectations of children¥$ achie. ‘.ment This factor . ~
seems to relate more to personal attitudes. One suggestion, however,
might be to familiarize staff members with some of the findings of the
effective schools research. Simply learning, or, being reminded,- that
there are.schools in which poor and minority chﬂdren master the basic

skills might change some.staff members' feelings about the reTationship
between home background and achievement and Iead to hlgher ex.. -ctatwns

of ail} chﬂdren. :
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PrOgram Characterlsh cs”

The Chﬂd Development Division of . the Los Angeles Unified School
District eperates 90 Children's Centers. Elghty-su centers serve both
preschooi and school-age children, two serve only _preschool children, and

two serve on]y school age chﬂdren- _The centers provide care and

Amstructlon to more than 10,000 children whose ages range from *qu

<
©

through twelve years., o -
Centers are typicaﬂy open .from.' 6:00 a.m. to 6:00 p.m., :Mondafy.
through .Friday. . Center enrollments vary from approximately 30 'children- ‘

at one center to more than 200 children at.another. HMost Centers serve -

" about 130 chﬂdren.~ A center.'s staff‘ consists of a ‘center supervisor,
' teachers, ‘educational’ a1des, and a senijor clerk-tymst Most centers -

~ also_have a cook housekeepet, k1tchen he]per, and custodiar._ Mental

hea]th,.audwmetnc,- dental, and nursing servwesi are also avai able to -

- children in attendance. R . -

s

: Tub-~ programs o_perate»‘in Children's Centers: .the_ Children's -Center
Program and the State Preschool Program. Both nrograms serve 'low income )

families and operate under gu1dehnes deveIOped Sy the State Department

of Education’s Offlce of Chﬂd Development _ -

] 'FC

The chi]dren s Center Program accommodates chﬂdren, ages two thkrough '

%twelve, whose -parents are unable to provide superv151on durmg aH or

part of the day because of emp]oyment JOb training, sor physical n

dlsabﬂlty. Services are also provided to chﬂdren who have been victims

of abuse or neg]ect and whose need for protective serwcés has been"~ -

'

esi,abhshed by the" COunty Welfare Department or another -social, medical '

or legal agency. Accordmg ‘to the State s Chﬂ\d‘nDevel iment Program’

N

1
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Guidélines (l982a, p. 1}, the program serves two purposes:

1. ‘to provade a safe, healthful environment conducive
. to ‘the development and grawth of young children, and

2. to provide parents with the opportuniny ‘te support

theqr families through employment or to prepare for
employment._

,~_.s

-*Components of the- prograni_include supervisﬁon, instruction -and _other
educational‘ experiences, health services,' parent- education, . staff

-development, nutrition services, and social serV1ces.
LS

The State Preschool Program is available in 39 Children's" Centers and -

serves over 800 children. It is a part-day program for children of ages

three years, nine months to four years, nine months. At least one of thef

‘child's parents* is expected to part1c1pate in classroom activities. The."

two bacic goals of this program, as stated in the State s Preschool
Program Guidelinas (1982b, p. 3), are:- )

‘1. to support the optimal ‘evelopment of each child and-

2. to increase parents' understanding and knowledge of
child growth and development. .

.

Program components are the same'as those'of;the Children's CEnter Progrémpirj ‘

and children in both programs gre mingled. -

There are typically three classrooms at a Children's Center. “Iwo are °

used for preschcol children, and. one is used for school-age children.

Kindergarten children are usua’ly mingled with the prescbool children.

Although teachers. may work in more than one. room, they are generally"

- ass;gned to one room. Thus, preschool teachers‘ are those assigned
prilarily to the preschool rooms and school-age ‘teachers . are- those
a_a551gned primarily to the school-age rooms.' They will be referred to as

such in this report. . . . . BRIV
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in special education programs and are Tess likely .to have be: arrested

o smaller group size 1s consistent‘y' assoc*atedﬁ;wlth better care, more = . -

however, address the effects of Spec1f1c pract1ces on outcome measures.

Purpose of the Study

A number of research and evaluation studies have shown that preschool

education and day care programs can be ‘effective in Tacreasing ch1ldren s

_ chances of success in Tater years. Research on the Perry Preschool
JProgram, a project of the High/Scope Educational Research Foundation

(1982), found that program'participants, compared to nonparticipants, are

pore likely to £inish hlgh school attend college or job _training

' courses, be currently employed and support ‘themselves completely by

the1r own (or spouse’ s) earnings. Program part1c1pants spend fewer years

by age 19 than nonpartlcapants. Lazar and Darl1ngton (1982), in the1r
follow-up study of 12 previcusly conducted stud1es, found that children

who had part1cipated Jn°early education programs were less lxkely to be

" placed 1n Spec1al educatlon programs and ‘to ‘be retained in‘ grade than - ;fl*

nonpartlclpants. They also found that early childhood ‘education programs .

produced lncr’ases in 1.Q. scores that lasted for several years. L ?f

B

Less wor- has been done, however, on the Spectfic organizatlonal and
1nstructlonal practxces in  preschool education Aand day care programs

~ P

whlch produce these positive results. Ruopp et al. (l979) found that

socially active chlldren, and higher gains on develOpmental ‘tests. They;;
also found that caregivers w1th education and tra1n1ng relevant to young
ch1ldren oel1ver better care W1th somewhat superlor developmental effects

than“caregivers w1thout such education and tra1n1ng. Few other studies,

l

.The purpose of this study was. to find organ1zational 1and

instructional ‘practicesf.in high quallty Chlldren’s Centers which may



. J.
Sy .

be part1a1 determinants of their qua]ity._ The recent work ‘an 1dentifying .t
and describ ing the characteristics of effectiVe schoo]s, eSpec1a11y that
by  Ron Edmonds,vserve as the theoretica] frameéprk for this study. R0n
.. Edmonds - (1881b) identified five factors as - "the ‘Hiost tangibie and

lndispensabie characteristics of. effective schoois' (p. 11): -

fl; Instructional emphasis on' basic skil]s, ' DRI Ly N
| \oo T2 0ngoing~diagnosis and assessment\of pupil progrefs, .
A\ ot e
\\_J' ' 3. _Strong administrative leadership,\\\
Al - - &, A safe, orderly school climate, condqcive to instruc--
e “ -~ - tiom, and. . . - L §\\ :
5;(_H19h teacher expectations For pupil achievemeht e

e The questions to be addresSed in this study were. .

o - 1. ' To what’ extent are these fire factors found in high
L SR quaiity Children® s Centers? ~ - |

ﬂ_ 2. How are these factors operationa]ized in these
. - ‘centers? That ‘s, what practices and procedures are
s used ta 1mp1ement the five factors7 .

EENERN

.

xAn additional purpose of this study was to provide as description of.f
' high quaiity Chi]dren S Centers Although much of - the data presented are _r7

51‘

' aggregated for _the study centers as a group, many Specific practices are, ,'

'kdescribed It is hoped that such descriptions, as we]i as answers to the_’ffi%é*

R - . e L

?_]: two study questions, wi]l be useful to all renters working to improve'ﬁ -

-their programs._" TR L ; .'jh-, R -}~-;,«;}f: 2%




0verv1ew of Effective Schoods L1terature

The recent rese arch cn ‘effective schools 1s based on' three assumpt1ons. -

I. Schools that are effective in teachlng “poor -, "and
m1nor1ty children basic skills can be identified.

2. These schools exhibitmcertain'characteristics which:
are under the control of the schoo]

> 3. The characteristies of successfu1 schools can be~‘
‘used to 1mprove unsuccessful schools. - oo - l- ,

6‘-.

’

_ The research follows from the conV1ctzon -that the schoo] 15 an
appropr:ate 1evc1 to focus educationa] reform efforts. It is an attempt g
- to prOVIde an a]ternative to Coleman et al (]966), Jensen (1969),_and‘
f_wﬂ _ other researchers who have. concluded that differences among schools do:” 
not make much of a - d1fference in the achievement of poor and minority‘ -
| ch11dren In genera] the research attempts to 1dentify schoo]s in which“l:>{ ;:=
the ach1evement of students, eSpeC1a11y poor and mlnorwfy students, 1s at'
‘“some reasonable level. The characterist1cs of such schools are. then
desor1bed with the assumption that these characteristlcs may be worthy of‘
,- d1ssem1natlon to less successful schoo]s. . . S _ ‘
| Ron Edmonds, of Mlchigan State Un1ver51ty, d1d much work in th1s area - -
'(Edmonds, 19793, 1979b,. 1979c, 1981a, 1982- Edmonds & Frederxksen,_'v

~, e
- 1978). He concluded that there - are five factors which\are characterlstic ,'1?5f%¢

“ of effective schools: f : o “.: | ~t _ }f‘
o InstructJonal ‘emphasis on baslc skil]s, . /‘ - ~ﬂ
{ - :  2§' 0ngo1ng d1agn051s and assessment; of pupil progress |
i | C 3. Strong adm1n1strative 1eadersh1p, f | :
4T K’safe; orderly school c11mate, conducive to 1nstruc-
‘ tion, and .

< 5., High teacher expectat1ons for pUp11 achlevement

14

=N
<, .

.v
1
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Each factor is described beTow.

1.

Instruotiona1 emphasis on basic skills. At effective schools

pupil acquisition of the ba51c skills takes precedence over all
S . Y . :

other school activities. When necessary, school resources are-

diverted from other activities to further this = goal, This'_

“instructional focus is wideiy understood and accepted by school

'personnei and is reflected ins

a. school-wide- curriculum and specific instructional |
objectives,

b. written lesson plans based on objectives,
" c. sma]] group instruction in basic ski]]s, and o ’

. d. sufficient instructiona1 materia]s

0n901ng diqgnosis and assessment of pupi] progress. At erfective

schools pupil progress is. frequentiy monitored through the use of

* standardized ' tests, criterion-referenced tests, - and .other

assessment strategies. Some means exist by which the principal

and the teachers remain constantly aware of pupi'i progress L

reiation to instruotionai obgectives. The existence of this"'v'.

factor’ 1s refected in such things as:

a. ongoing, 1ndividuaiized eva]uation | of pupil -
: -proqress, : o o

b. SChOOTﬂW]de record-keeping system, S o " <;‘
~ C. instructionai use of pupi] eva]uation dataf and

: d.'frequent communication _with parents regarding
* pupil progress. : . o

Strong administrative}1eadership,"'The‘p i Cipai.of an_eifective;;




.440

head of the-school and as an instructional leader. As adminis;
trative head of the school, strong leadership is reflected in:

a. the establishment and communication of staff
B responsibilities and duties,

b. the communication of school pol1c1es, regulations, ;
- and prccedures, :

‘. ¢, the establishment of ’effective lines' of"

- communication between the principal and the staff
_and parents, ) .
d. prOV151ons 'for staff ‘input in *administrative'
© - matters, and - ' ‘

e the provision of suff1c1ent instructional supplies
-+ and materials. 4 ‘

As instructional‘leader, the principal spends a Jot cf”time>in'

classrooms 1den+1fy1ng and diagnosing 1nstructional problems and

offering alternative ways ‘to- solve  the problems. Strong

‘leadership in thlS role is evidenced by:

. a. the establishment' of school-w1de instructional
goals, practices, and curriculum, B

b, provisions for staff 1nput in ~curricular ‘and
- instnuctional_matters, o ‘

c. coordination of the instructionallprogram, .
d. prOV151cns for ‘in-service training, and

e, frequent and<effect1Ve supervi51on of 1nstruct1on

A safe, orderly school climate conducive to instructien. At

r————”

-effective schools thefatanpheré is orderly but not-rigid quiet

, but not oppressive, and generally conducive to the instructionalf

business at hand All teachers take reSponS1b1l1ty for all'vv

students, at all times, everywhere 1n the. school _This factor 1s

reflected in a secure -and well maintained physical env1ronment*fﬂutlm;

y

o 16



5.

| and in a positiveﬁ%chool tone. The" ingredients for a positive
school tone include:
a. positive staff morale,
b. positive student attitude,

.c. effective lines of communication among principal
staff, and parents, and

d.- consensus regarding the goals of the school

5. ingh teacher expectations for pupil achievenent. 'At effective '

‘ chools ail chiidren are expected to achieve mastery of the basic

'_skiiis and none ‘are “allowed “to fali beiow minimum standards of~

!

achievement Teachers at effective schbols believe that they are o

‘highiy responsibie for ail chiidren mastering basic skills, This
‘is refiected 1n teacher attitudes as well as certain teacher

- behaviors such as providing equitabie reSponse opportunities to.

all chi]dren regardiess'of race, social class, or sex.,

_‘ These f1ve factors identified by Ron Edmonds provided the focus for
this study. “ The reader w1li recaii that the’ major questions to be, ‘

addressed in th1$ study wete.

‘1. To what extent are Edmonds' five factors found in high
quality Children's Centers7 ;

\& 2. How are the five factors operationaiized in. these
: centers? : o o

FUR TR T




Limitations of the ‘Study

There a're a number‘ of ‘limitations to thi's stud,y‘ which’musmt be kept in

mind. These limitations' can be summarized under -two categories: (1)

‘ lim1tat10ns to the appl1cab1l1ty of Edmonds' work to Ch1ldren s Centers,
and (2) methodologwal limitations. .

L1m1tat1oqs to the Applicab1l1ty o-’r‘ Edmonds' Hork to Ch1ldren s Centers -

Most of the research on effectwe schools in general, and that by -
) Edmonds Speciﬁcally, has been done 1n elementary schools.  There °are .

three maJor d1fferences between Ch1ldren 3 Center and elementary schools ‘

~ which had to be taken 1nto account wh1le des1gn'ln this study and should

be kept in m1nd by the reader when 1nterpreting the results' " -

1. While it is argued that 1nstruct1on in basic sk1lls 1s of pr1mary

1mportance in elementary schools,vat 1s only one of a number of
:4-.-- e e rtant serwces provfded by Ch1ldren s Centgrs. Centers also -
| ; provwde health, ‘soc1al, and nutr1t1onal services, -and the
provisir)n of these services is seen as a major purpose of the.}v
centers. Children's Center programs, then, are much broader than |
| R S afelementary schools |
2. l' .lerw .a,y school personnel the term "basm sk1lls“ generally

Caetna T n'lng, mathematics, and language sHlls . These are not

_'..,.h..ﬂ.ho\qever, ~the. most emphas1zed areas of 'lnstruCt'ion n Ch1ldren S
". ‘Centers. Th1s dlfference was d1scussed mth Ch1ld Development
.D1v151on adm1n1strators and curr1culum adV1sors It was agreed
< that, '1n ‘Children' s Centers, the skills most emphasized are in “
| the areas of language, hsoc1al_-'emot1onal dey;e,._lopment, and health/_
nu_trjtion. | These, | then,'_ ere t_he "'_basl:c sk"i’lls"_} 'faor- "Childre_n's
C_enters. while some aspects of these content areas can be taught *
o/ p , S o ' T P
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Chi idren s Centers Operate a preschool program and a schoo'l-age

program.. Aithough many of the -same services are provided to

“‘\chiidren and famiiies in both programs, " the programs differ\i

terms of ‘instruction. In-the presch001 room, teachers and aides

'provide direct instrumin —various content areas to. smai‘l

T

through direct instruction,'other vaSpects are not' taught but are

_encouraged and modeled throughout the day or whenever appropriate.

groups of -chi 'idren. In the schooi-age pr\ogram,\ owever, teachers |

\

and aides compiement the e]ementary school program through

'remforcement and enrichment. Very iittie smaﬂ group directed

instruction takes piace._ Instead ‘tha schooi-—age chiidren ‘are ,'

provided with numerous activities, encouraged to .make appropriate

SE]ECtIO“S, and giVen assistunce and guidance. o

', Methodoiogicai Limitations

- There are two methodoiogicai iimitations to the study which infuuenC“

| the validity of the conciusions

'l

Edmonds' re'~‘earch on effective schoois is based on standardized
achievement test scores. Schoo'l effectiVeness is defined in

terns of test sccres. - No such outcome measures are readiiy
!

avaﬂabie for - assessing the effectiveness of a Children s

)

Center. Therefore, this study had to re Ty on. recomendations and

| one-day program reV1ews to determine effectiVeness. : These data :"

are probabiy Tess vaiid and re"liabie than test scOre data. _ , o

~ centers and centers of Tow qua'lity.l Therefore, 1t/ is not

" possible. Ato. conciude that -'the_ procedures and . practices

7*';'.10'.'

| Only centers perceived to be of high quaiity were- inciuded in

'this study. There was no contrastive ana'ly51s between these




¢~

impTemented in these centers contrihqie to fhgir

<

LY
high ‘quality.
It is not known thc extent to which such practices are

impiemented. in all Children's Cexters.: ‘Neverthgless,‘[the

O

organizational and instructional. practices- at highi quality

. centers are worth noting and describing.

b}
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" pescription: of the Study

Sample
Four Children's Centers were selected to be in the study. The four
centers were recommended by Child De‘eiopment bivision admimstrators ‘as

}being "high quahty centers.  To validate the administrator’s'

reconmendations, a qu day program qua'lit,y review was conducted at eac /"'// |
of the four recomnended centers with assistance froma. curricuium,advisor
fron the Child Deveiopment Division A1l centers scored highiy on- the |
quality review and were retained in the sanpie.
’ ‘The four centers were: . A'
| -Doiores Street Chi idren s Center
-Fair Avenue Chiidren s Center
: -Gienfeii? Bouievard Children's-Center
o s QWestminster Auenue Chi idren's“Center

. |
“

One center, Fair Avenue, has a State Preschooi Program. A brief

description of the centers is provided in Appendix A.

Instruments and Data Coﬂection . _. o
Moo A number of data coHection instruments were deve]oped for this‘

stuoy. ) Copies of ‘the instruments can be found in- Appendix B and thex"’-"*

- .
o B t
7 L e
i R
‘ s

\\ . | Program quaiity rewew. " The "Worksheet for Program Review" wasf‘_“"

L deve10ped to prov1de some ind*cation of program qua]ity at the four' .‘ -

' 1nstruments and data coﬂection procedures are. described be]ow. B

‘nters recomnended by the Chiid Deve'lopment Division. It was adaptedf}:.‘"'_,. : M
L from .”-e Cahfornia State Department of Education s Preschoo‘l Prog:a m -
- Y""“:"?‘”e" hma\)a,nd PV‘ESChOOl Program Rewew hesource Material (1981b) and

_ the Divisien's ndicafors of an”ty Programs (chO)._: The reviews were

-
3
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completed during the‘week‘of January Zﬁizé The revlews involved both
observation and . 1nterviews w1th each center s supervisor, teachers,
ajdes, and parents, and focused on 1nd1cators of qualwty in four areas:

the setting, the prOgram, -the staff and parent 1nvolvement

\..‘ ' Student roster. The "Student Roster™ was developed to colle€t data;- ol
| »about children and families at each center,. such as age,’ grade, length of’
time in the ‘center, home language, and fees paid. The #valuator;
completed the rosters during the week of Apr1l J1-15 by reviewing the

" recards kept on each fam1ly with ch1ldren in the center, '

~Questionna1res- A quest1onnaire was developed to measure .the

- presence .of each of Edmonds' “five fact'orS' characte"r'istic of effect_'ive
schools. The “Teacher/Aide'Questlonnaire' is based cni'gueStlonnaires'f o
developed by Ron Edmonds for use in the New York City Schools' School

- Improvement Pro ject and by Robert V1llanova, N1ll1am Gauth1er, and others

at the- Connecticut State Department of . Educatlon for use in the .

Connecticut School Effect1veness Assessmenc Process There are 55 itéhs

on the “Teacher/Aide Q_uestwnna'lren to which respondents- indicate their

degree of agreement f . ' :p \¥ . ‘ .;‘.' e _
The quest1onna1re was completed by teachers and aides during the weex“
I of May 16-20 ATl teachers .and a1des\\w1th at least one month of
. cont1nuoU° serv1ce at the center were to complete the quest1onna1re using:_? .
a macn:ne-readable answer sheet Table 1 shows the return rates for*each” flf;’%f
/center by pos1t1on; In all, 77 quest1onna1res were completed and‘
. returned. - L - . | |
Two short.demographic questlonnaires,.one;for,superyisors}androne;for ?i;
- teachers'andraides,_mereldeveloped. _Dnringwthe week of~June_65l0 the
-;demographic qnestlonnalres were,Completed by~all personnel (supervisors’ N

ERIC




- Table] - co :
"Teacher/Aide Questionnaire® Return Rates

: ' Number of ~ Number of ™

Number,; * Teachers Nurber, Aides e,
- . af Returning of . RetuFning - - Return °
Center.  Teachers (Questionnaires Aides Questionnaires Rate = -

Dolores -4 4 . w00k e
Fair 6. " 6 oo mT.T sl
" glenfeliz . 5 . 5 Y ST T 100

" Westminster 5 5 // R |- T S LU .95
Totals . 20 ° 20 61 . 870 . 9%

. teachers, and aides') '-with at least one month of continucus s'ervice a't ‘th'e-
center._ ReSpondent% were asked to indicate their iength of experience, :
e‘dﬁucat"ional attainment iicenses~ or credentiais in the fieid- of

) education, and ability to Speak languages other than Engiish Return
rates of 100% were obtained at all four centers.

' Inter'news. ~ Two sets of open-ended interview questions were ‘
"deveioped, one for supervisors and teachers, the’ other for aides. These .,
were deS1gned to. elicit more in-depth detaﬂed data regarding the five ; |

'. _ffactors than those data gathered on the "Teacher/Aide Questionnaire. o
These instruments were: adapted from interview instruments *devrioped b,y
Edmonds and ViﬂanoVa et al. - e B o ”

At each center the supervisor, teachers, _ and six-hour aides were

~inter\n'ewed (At one center, a six-hour\\ide was ‘on vacation during the

'interview's and»_w_as not. i_nterviewed. At another center, one three-hour

aide was ai]so -"inter'viewed.) The interviews “took p'iace,a,t‘the- centers

S w
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" from May 16 - 'June 2. A total of 44 staff members were interviewed (four

supervisors, 20 teachers, and 20 aides)

Record reviews. To va]idate and better understand the questionnaire

_and interV1ew responses, a review of. various center records was conducted

during the week of June 6-10. -Student eva]uation records and Iesson

plans were the foci of this review.

OBservations.' In addition to the dat°a coHection “activities

. 'described above, observations were conducted at each center. Fieid notes
) were written’ ,during and after ,the observation' periods, Included 1n the )
.observations were- numerous casual 'convervsatdo\ns w-ith ‘Staff members. From
'Aprﬂ 8 through June 10, each center was visited at ieast nine times.

'.Approximately 105 hours were ‘spent observing at the four centers. .This' |

. 1

time wa,s even]y divided among the centers

Data Ana1y51s o L S _;g%‘.

~ The two major data ana]ysis activities involved the interview data.

and the “Teacher/Aide Questionnaire"- data. Interview data were'
'\summarized for each center by reSpondent (i.e., supervisor, teacher, -
aide). "hese data were . then aggregated. across all four centers.; Data._“ﬂf

- are. generaHy presented in’ the. aggregated form unless there are Strikingr"

n

differences between ceng,ers or between respondents

' ReSponses to the uTeacher/Aide Questionniare' -were machine read and
i

.sunmarized using the Classroom Teacher SUpport System (CTSS) scoring SR

service. The frequency of*“"each type of, response ("strong'ly disagree,"

"disaqree, " "undecided 'J"agree, ) "strong‘ly agree") to each item‘ was-

~ found for 1ndividua1 centers and for all four centers combined These~

frex,uencies were then summed for an items meﬂring a single factor, and
response percentages were ca]cu]ated

. . . L i i f- o [ AR ., - )
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. Most  items were constructed se that the reSponses"'agree" and
; "strong]y-/ agree* woul provi de evidence for the presence of the factor

~being measured, Ten items, however, were written such that the responses

"disagree" and “strong]y,disagree". wouid provide such evidence.. An

example is item number 16: -~ "The” 'SUpervisor makes- few'c]assroom"

observations each year." This item is’ measuring the factor of strong

¥ ,adng,nistratiVe 1eadership. " For this item the response "agree“ and
: 'fstrongiy agree" would suggest that this factor is_-‘_r_igt_ pres;ent'at the,
center, whi'le "disagree‘ and "strong]y disagree" }wouid suggest its
"'presence. Thesegreversed items were distributed throughout ‘the five..
factors being measured and were scored in a reverse manner.‘ That is,h |
-‘“diSagree" and “strong]y disagree” were treated as positive responses

er “agree" and "strong‘ly agree" on the other items. o e

’ . ’ ’ ) y
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S . .'}hf',j, : Findings . N [’;", affi' )
/ - The f1nd1"95 are d-SCussed in, terms of\\the Five factors which :f:ff
. g prov1ded the focus. for this study - - |
o _ e Instructional emph351s on bas1c skills e : ”‘i*:;" |
’ . : - 0n901:g diagnosis and,/assessment of children's )
. progress q , . R
Do - Administrativn ]eadership Ty | e
oo ‘:_". " . Center c]imate ' 1~,., : o a _ -
. :z; - Teacher-eXpectations;;i .
.o ' : R e
W FOF each factor the "Teacher/Aide Ouestionnaire” data are presented,
&f-é‘ followed by »a discussion' of interview,. observatidh, 55 where
[y ) :. -

e ‘appiicable, record review data; The Specific questionnaire 1tems used to
- N

oo xmeasure “each factor, and ‘the re5u1ts by item, can be found in- Appendix_;
-e~»¢——r-~A - To respect the confidentiality of the superV1sors, teachers, and

‘ aides from whom data were collected the centers’ are not identified

. «
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_detailed reSponses.)

,presented Jn;

_ Instructional Emphasis on Basic Skills
E]even items on the "Teacher/Aide Questionnaire" re]ating to
curricuium, obJect1Ves, p]anning, and methodology were used to measure the :

instructionai emphasis_ factor.s.IabIe 2 shous *he results on the eleven

Zitems -ombined aggregated across the four centers. . (See Appendix A for

. Table 2 |
Emphasis on Basic Skills . _

Response . - . Percentage of Total Responses .
étrongiy,disagree S .: T 207
" Disagree R 7‘1 'ggy T
Undecided, uncertain | Q/j 6.0
Agree o R & 52.5
o Strong]y agree I 'n,~f_3i.b s

_Note. N=77; Total nuhber of responses'= 844 (3'omits)

‘Over 80% (83 5) of the reSponses to the instructiona] emphasis items.

. - Were pOSTtIVe ("agree" and "strongly agree“);' A11 items received at least

-

. 70%\posit1ve responses. The percentage of positive responses to theset.f

v

| 1tems at each of the four centers ranged fron|76 9% to 89 9%. . _"\;j?ijﬂi'.‘

A number of 1nterview questions addressed this factor. ) Intervieu:*S

data, as we11 as . findings from observations and record reviews, are-ft‘

e fo]iowing categoriesv"“’

Cénter;wi

ritten curricu]um and specific instruct ona1 objectivesh"‘“

Lesson p1ans

Group basic ski]ls c]assroom instruction
v

1
1

Sufric1ent instructionai materiais f“




———— e

Center-Wide Written Curriculum and Specific Instructicnal Objectives
" When asked if there was a mandated curriculum which must -be followed,

seven (35%) of the 20 teachers sajd there was not. Six (43%) of the 14

preschool teachers reported that they had tc provide learning acthities_wv B
related to the objectives listed on the "Preschool Essential Skills List®

(PESL). - The PESL is a 1list of skills in nine areas_ (language, -

mathematics, science, social studies, _health,v_music; art, physical

'=edugation, and library,media)‘taken'frcm the Los Angeles”Unified School

bistrict?s Te1eméhtary» School Curriculum: . A Balanced pProgram, X-107

{1979). Each of the skills Tisted on the PESL is identified in the X-107

as -being 1ntroduced in k1ndergarten. Skills . which are to be mastered

within the k1ndergarten year are marked with an asterisk

Of the six schoo]-age teachers interviewed, two. (from different '

certers) responded that the X-107 and an ear11er publlcat1on, Elementary

Sch001 Curriculum: Guidelines. for Instruct1on (Los Ange]es C1ty Schoo]s,

1977), are +he mandated curr1cu1um for the schoo!-age program.

Nhen asked if there was a set of wr1tten, sequent1a1 obqec*ives in the'

center, 12 (86%) of the 14 preschoo] teachers and. three of the four

superV1scrs referred to the PESL, even though the 1ist of ski]ls is not

" the- Elemeﬂtary Sch001 Curr1cu1um. Gu1de11nes for Instruct1on. Five

reSpondents (from two centers) referred to the "Prof11e of Deve10pmenta1;'

,'Progress" (PDP) The PDP is a Tist of behaV1ors describihg various 1eve1s

of prof1c1ency in numerous skill. areass- ft was. deve?oped to serve as a

dccument for recoﬂaqhgfch11dren 's progress and is not 2 sequent1a1 1ist of -

obaect1ves.{ As a 1list. of des1rab1e behaV1ors in var1ous sk111 areas,

f__however, it can prOV1de teachers ah:?§1des wzth direction. for 1nstruction.~"

IR , QQ

sequential. . Three of the six schoo]-age teachers ment1oned the X 107 and‘



- There is no single instructional approach required by aiI_of the four

supervisors. Each of them reported requiring or _recommending- different R

approaches. Twelve }(60%) of the 20 teachers responded that their
supervisor dnes not require any particuiar instructional methodo]ogy.
Thirteen (65%) mentioned that their supervisor often offers suggestions,
brings in resources and materiais, or provides constructive'criticism to
~teachers about their instructionai act1V1t1es. | .

In summary, there appears to be no mandated curricuium common to the

four .centers. There are 1lists of objectives, however, in use.by most

teachers at a]ii four centers.. "Preschooi'~teachers use the \fESL and |

"schooi-age teachers find appropriate obJectives in ‘the Eiementagx SchooT

CurriculggL A Ba]anced Program, %-107 or the Elementary School

Curriculum: Guidelines . for Instruction. No particular instructional =

'methodology is- required, but all szpervisors provide teachers with
instructionai resources,‘suggestions, and ideas.

Lesson Plans

Teachers at the: four centers prepare weekiy lesson pians. Among the

four centers, there are five ‘different Iesson p]an forms - in use for

: preschool, ‘and four in. use for- the schooi-age programs., Preschooi :

teachers at two centersuse two forms: -one- for fffff iearning centers and

e

another for smai] groUp iessons. Three of the - four supervisors reguiariy ';;ﬁgf

te

'nl check tne lesson pians before they are 1mp1emented Aii but three of the o

77 teachers and aides (96%) who compieted the “Teacher/Aide Questionnaire" _:

‘agreed that teachers and aides follow \ﬁritten iesson pians for daiiy

1nstructiona1 act1V1t1es (1tem number 43)

[

As' mentioned above, most of "the 24 tﬂachers and sUpervisors referred :

: to the PESL, .the X- 107, or the PDP when asked if there ‘was a iist'of

Le 29
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objectives in- the center. When asked to what extent the objectives are

used to guide instruction,‘ 14 (58%) responde'd that the objectives are used
; in preparing weekly 1esson"p1ans, and. five (_Z'i%) said the objectives serve
‘as a guide or a starting point foryp'lannfn.g. When teacherswere asked how
they decide what to'teach, however, only seven of the 20 (35%; all of them-
preschool teachers from three centers) referred'to the ~ objectives.
| Fourteen (70%) 1nd1cated that nonthly or weekly themes guide the1r cho1ce
of what to teach. This appears to be a contradactwn. It may be,

B however, that the week]y or mnnth]y theme was mentwned more often than

| obJectwes because it is the first th1ng teachers think of when they begm

x
]essons and activi t1es re 1ated to the approprxate hst of obaectives.

' \ A review of current and/p]d Tesson plans showed that at the center S

—— i em --‘where no teachers reported. us1ng obJectwes to. dec1de what to teach the

\ to _plan- for the week. Knowing the theme, they then plan theme-re]ated

'lesson p]an forms ‘have no labeled space for obJectwes. At the three

ther centers,. the obJect1ves written on the 'lesson'p'lans were not

ecessarﬂy taken verbat1m from the PESL. or the -X=107, 1075, but v were smﬂar 1n

"_Nontent “and quahty to the” obJectwes prov1ded in the PESL and the x-107 W
In summary, all teachers prepare weekly, wr1tten ‘Tesson - plans. “The

a,]or\ focus of the p?anmng is on the weekly or monthly theme. Many L

P anm\g. Var1ous lesson plan forms are used at the four renters. The
J's perv1 ors at three centers ‘theck_ the 1esson p]ans beforehand | v
Grioup Basic Sk1Hs Classroom Instruct'lon | |

A'H four - centers use multi- age groupmg. That is, both 'preschoo'l"

rooms have approx1mate'ly equa'l numbers of kmdergarten chﬂdren, 2 year :"

o] s,_3

ear olds, etc. One center was p]acmg 2 throuoh 4 year 01d L

&

o ‘ ’ “
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children in one room and 4 and 5 year olds andﬂkindergarten chitdren in

the other room.. This center, however,'has'recentiy changed“tommu]ti:age

_grouping. '
Three of the four centers have two groups of kindergarten chiidren°
an a.m. group and a p.m. group. The fourthrcenter has_only an a.m.
kindergarten group. In genera] 'kindergarten children spend most of '
their time at the center in the preschool rooms with the preschool
children. At one center, however, about six of the more mature -
_kindergarten childrén spend the afternoons with the schoo]-age children .
At another center, the afternoon kindergarten group s pulled out of
"their preschoo] rooms for directed lessons at 9:00 a.m, and. again at
10:45 a.m. The - 9: 00 lesson is similar ‘to the 9:00 Tesson in_ the
..precchoo] rooms described be]ow. _ From 10:45 - 11:00 they haVe a B
' 'literature lesson, con51sting of reading and discussing stories. : .
- Within the preschoo] rooms, chi]dren are assigned to small groups and
each small group is assigned ‘toa teacher or ‘an aide.. ‘The assignment of -

children to small groups typically occurs when a child leaves the center

and a new child is enrolled. Usuaily, the new chi]d takes the place of

the one who' has ]eft the center.” Gne teacher, however, “does it .
differently. She has all the new children placed.in her. sman'group,';T -
. ’-'-;¢~where they stay until _she fee]s they have progressed enough to go to:?¢.ﬁ,,f

- another group. At that time she tries to p]ace the chi]d with the adultfi.

she fee]s wi]] be' able to work best with ‘that child. Eight (40%) of the;A - |
.-zo teachers interV1eued~indicated that 1> a child is not fitting in we]]; :vv;\,;

“in. the group, he can be’ moved to Another group. ~ This can occurcuhen theﬁ o QK
- gfchild is not . getting along with the other. chi]dren or- the adu]t, or when

he has a specia] need that a different adu]t may be ab]e to handle better.i”gi‘

,l . . 4
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In the schooT-age rooms, there is typica]ly.less grouping: At two of
the centers, the school-age children are not grouped at all. 1In the
--f—-——-thqrd center,_the_school_age ch11dren are divided into two Targe groups:
. one group has f1rst and second graders and a few of the more mature-
k1ndergarten ch1Tdren, the other has ch11dren in grades 3-6. These
groups are not used for smaTT group Tessons but to facintate cTassroom"‘
management; one group has outside activities wh17e the other group is
inside. At the fourth center, the School-age ch11dren are grouped by
~ achievement level into four read1ng groups. Each group Spends abdlit 20
- minutes, four days a week read1ng WTth an aduTt .
~ The daily schedu]es in the preschooT rooms ‘generally reflect ‘the
guidelines put forth by the Ch11d Deve]opment Division's Curricu]um |
'.:Memoranduhl No. .Té, "Plann1ng a Da113/ Program in Ch11dren s Centers "

. From 9:00 a.m. to about 9:15 a. m., teachers. and azdes Introduce or_review..

a sk111 : concept poS1t1ve behav1or, or -actavity -with— their small =~
droups These Tessons are usually based on the week]y or monthly theme,“
objectives from the PESL, or s1m11ar obJect1ves. Teachers and a1des at
one center do something unique for these*‘?vssons. They' prepare tent

Tessons within a.  particular area, such 3 self-image, fo‘low11g

-, directions, “colors, shapes, etc. Each of the ten Tessons 1nc1udes the ‘W’”fmw"”
directions.and any hateriaTs needed. The Tessons are . pTaced in nmnila - ; %

folders. and ~put in a box 1n the . staff Tounge. The ten Tessons provide :-

teachers and a1des WTth a d1fferent act1vity every day for two weeks, and
every ch11d gets aTT ten Tessons At the end of two - weeks, ten new

Tessons in a d1fferent area are pTaced in the box. -

“ : ¢ . . . . . ) Y : Lo .' ‘. .
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‘ directed 1essons. Preschoo] chi]dren have a dai]y 9 00 a. m. sma]] groupii@

| lessons 1n motor ski]]s, mu51c, and 11terature. Schoo]-age children dof; %~'

' not regu]ar]y receive sma]] group directed 1essons.}5‘x“df'ﬁi ff

| ~ SmaTl group Tessons are also provided'in the morning at the four
centers. in motor skills, music,’ and literature. Two cen*ers have daily
lessons in. fhese three areas and the other. two have motor skills daily
and alternate music and literature. Three of the four’ centers seem to go
a bit beyond what isgspecifically ca]]ed for in Curriculum Memorandum,No.
16 by hav1ng small group 1essons in the afternoon The content of these
1essons varies across centers and rooms but 1nc1udes motor skills,
literature, music, and a reV1ew and reinforcement of the morning lessons.

" The schoo]-age children typically do not receive. sma]] group 1essons |

" at the centers. They Spend most of their “time at the center working o

1ndependent1y at ‘indoor and outdoor learning centers or ‘doing homework

a551gned by their e]ementary school teachers. Teachers and ajdes’
1nteract with the children 1nforma]1x,providing direction and assistance -
-_When necessary. The-one exception ‘to this- occuxs at- the one center where‘

schoo]-age children are grouped by reading Tevel for ihforma] reading_'::x; y
1essons. Aam‘fi‘ T - i .’ o ..t. .-m ) : //;
- In Summary,. preschooi children: are grouped heterogeneousiy both :

between and w1th1n rooms. The schoo]-—age children are generally not

grouped ) Hhen they are,git is for sma]T group reading time or so thati“

ha]f oi‘ the chi]dren can be inside and ha]f outside.l, Kindergartenf,
chi]dren are usua]]y with preschoo]ers, a]though one center puts some ofrﬁd“"
the more mature kindergarten chi]dren in the schoo]-age room and anotherffﬂ

center pu]]s some kindergarten chi]dren out of the preschooi rooms for: P

~ Tesson in nhich various t0p1cs are addressed. They also have sma]] group?fwa'”

P il _._“”’.e ) ,_..;_... s 3 3 R _w#, - ,._-"



Sufficient Instructional Materials

Interview data indicate that almost a{] of the 20 teachers (85%) feel
that there are generally sUffiEient supplies of instructional materials.

Four teachers (ore from each center) ‘mentioned that a1though there are
sufficient supp]1es, more cou1d always be used
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Ongoing Diagnosis and ‘Assessment - . .
.~ og Chi iaren‘s Progress ©

E'lght items were used on the 'Teacher/Alde Questlormalre" to measure

the ongo1ng assessment factor. The items dea]t with student asseSSment,_._————

the use -of assessment informatwn, and record keeplng. Table 3 shows the

total responses for all eight,k items. -(See Appendix A for detailed

'respounses.) ' . R . - B
Table 3 ) !
) Ongomg D1agnos1s and Assessment of Chﬂdren_s_Progress
S ' " Response : S Percentage_-of_Tota]_Re}Spanses
Strongly disagree R - L 0.8
Disagree . . - . ‘// ' - 6.0 _ ‘
© Undecided,wmcertain 37 e
_. Agree . DA A 53.9 : _
Strongly ‘agree - .. 354 . I
. " Note. - N=‘77;, .Tota].; nunber of.resp'Onses-:,,615__,(_]!omit_)___»_ S _f :
. . Almost,90% (89.3) of aH responses to’ the ongoing assessment 'ltems
‘ \kere positive._).__ This factor received the highest percentage of pos'ltive )
’ responses of aH five factors AH 1tems received at least 78% posit'lve B

L responses. The percentage of positive responses for the factor, at each

of the four centers ranged from 84 3% to 91. 0%. At each center, ‘of aH.—A”

five factors this factor received either. the highest or second h'lghest

SR I percentage of positive responses.

Interview, observation,' and record review data on this factor are . |

', d1scussed ‘under the fo‘i'lomng categories. N ,' I?-. e

= Ongoing, 1nd1v1dyaHzed evaluation of chi ldren s progres.‘s ""‘"—’" =

- (". B : "7::'."' .‘i." s /’/ :
‘t.l*‘ 1 v . S R B




Center-wide record-keeping system

Instructional use of children s evaluation data

Communication w1th pa ents regarding children s’ progress

Ongoing,—IndiViduaiized Evaluation of Children s Progress

© piles: }squares,m”circies, and -triangles This kind of ,i"f9ﬁm?1WA”j

‘a short description of the aCtIV1tX§:r procedure. The child is asked to_ ;

mfdata are recorded in six other wayS> describe below. This information

Interview data reveal-that~*observat1on, teacher Judgement and

T

'”informaf, individual testing are the predominant - methods used for

assessment of chiidren s progress. Teachers and aides observe chiidren

during small group lessons and athlearning centers and note indications

- of progress or lack ofkprogress.,'Teachers,and aides may also "test"

children by asking them to do something in a small group or at a 1earning
center. For exam~1e, to see if the child can c1a551fy objects by. shape,

the teacher or aide would ask ‘the child to sort obJects inte thrEef

_assessment occurs-daily. AII but two-of the 24 supervisors and teachers

interviewed (92%) feel that these procedures are adequate. .

At one center teachers and’aides in the preschool rooms do 1ndividua!.

testing and regu]arly record the resu]ts After” five weeks of,-

minstruction, a week is used for assessment and review. During»assessment?'

week, teachers and -aides assess childrég's ability to perform various,

skills taught during the\previOus five'weeks._ Performance is recorded on‘j

, "tracking sheets.“ -One tracking sheet is used for each ski]] assessed a - ;_:3

Each child's name is written on_the tracking sheet with the ob3ective and RN
do ‘the activity;. and the perfor q\éis Judged as "wel] deve]oped,"; S
pa )

"deve'loping," or "needs attention." S \is 8150 prOV"ded fOY’ comments

BeSides the tracking sheets used at_one.ce::er, children S- assessment""““'

TR ; . 3 ' <



was gathered through interviews and a review of the assessment documents

.- ——used-at each center:

_ L—#Soc—iai»--fService“ Profile (SSP). This document, in use at all four

centers, is used to record a variety of 1nformation about the
child and the chﬂd's_famﬂy. A review of the SPs revealed
that, in most cases, they are fairly complete. Although this -
form is not. specificany a pupil progress asses‘sment' tool, i't s .
used to record general notes‘ about children's progress and was
mentioned by staff mernbers when asked about 'the ‘assessment of

- children's progress. . - - '

2. Pupil Plan and Checklist (PPC). This form is used to record the -

chiid's progress relative to objectives selected by the "teacher
- - from the. PESL.. Space. is provided for recording four
:ssessnnents Supervisors and teachers reported that’ assessments o - "*—f".‘
are to be recorded at ieast two times per year. AH four center*‘ |
use the Pupil- P]an and Checklist for the ir preschoo] and
kindergerten -\.hi im'en._ Two centers use it for schooi-age
children. At one center, it is the only form used besides the
' Social Service Profile. ‘At this center, the PPCs are up-to-date
and have entries every three or four months for the 'fast two or

- three .Vears.y At the other centers, the PPCs are used in addition*—*——"

‘t° t"’° or three other fOl"ms and except in one preschoo] room,
are generany incompiete or not up-to—date. L |

S

3. _Profile of Deveiopmentai ProLss (Pu’) The PDP is a1 page

Tist of behavwrs describing various ieveis of proficiency 1n- 43.—~-L»~L‘

,' ski'ﬂ areas. Space is provided for recording which behavior 'is

. exhibi ed by the chi id and the date observed. Supervisors and




L
\‘\

teachers reported that the PDP is to be comp]eted at ESSt twice
-a year. The PDP was found in tnree centers for use. with =
preschool and k‘nde"rarten children and in one of those centers
it has also been used for. schocl-age" chﬂdren. Reviews of the -
PDPs at the three centers indicated that they are .not used
completely or consistently. In many cases, only the first few .
‘ pages had been completed only once and not recently. _
Three other forms were found, e"ch of them bemg used at on]y one

center: .

4, Assessment Progress Report. This form is used for Writing'

generaT comments "about children® s progress in. six broad areas
It is’ to be comp!eted two times a year, It is used in the_
school-age room and in one preschoo] room at one center. These‘f

——n = - - - forms, however, were nat complete or up-to-date.

5. Pre-School Diagnost‘lc Checklist. This form, deveToped‘ for the -
State Pre-School Prngram, is similar to the PESL 'For"" each
obJect1ve, space is proV1ded for wr1ting the date the obje}ive
is accomphshed by the chﬂd It was found in one preschoo] room
(at a center without a State Pre-SchooT Program) but not for'
_every chﬂd The forms _ _were ‘typ1caﬂy not . com_pTete or
¢ ) up-to-date. In most cases,v a check mark was entered rather ltha.n |

.. - a date.

6. Trac{(i‘ng cards. These are simply i.ndex cards on which -

»observat1ona1 data, the date, and the 'Imtials of the observer.,

e o are- recorded They are used- in’ aﬂ rooms at on‘ew center and the"'m“ o

 of frequency. ,




-
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In sumary,eobservatio,n, .teacher"judgement, and in‘diuiduai. testing
are the primary means used to e’yaiuate children’'s :progress. -~ Numerous
. forms are used, with varying degrees of;freqliency and regu]arity,' to
record assessment data. It appears that most’ evaluation of chderen's )
progress is done through informal observation at various times throughout
‘the day, and much of the information obtained is not recorded.

Center-ihde Record-Keeging System

At all four cﬂnters, the Socia] Serv1ce Profiles are kept in the
family foiders which aiso contain " the . recertification papers. These

folders are in the supervisor s office at three centers and in a fi]e )

drawer at the senior c]erk-typist's desk at the fourth center. Tracking‘i--

sheets and tracking cards._are. kept in the c]assrooms. Whatever -other
forms ‘are in use at a center are kept in chiidren s foiders.v These are ‘
‘ inm~the classrooms at three centers and in the staff Jounge at another.
ATl teachers agreed that the forms are accessibie. | |
A]though teachers and aides at all four centers use the same proc-
edures for evaluating chiidren s ‘progress, and. something is recorded for |

all chi idren, ‘'various forms are used with different ieveis of frequency,

completeness, and specificity. Some chiidren at three centers, have' data "

recorded on two or three different forms and at two centers- different‘

, rooms use different forns. At only- one center does. it appear that the“‘

- "'_»-v_same forms are used consistent'l.v b.V aH staff.

o.',
e

Tweni:y-one (88%) of the 24 supervisors and teachers interviewed_

indicated that information on chiidren s progress 1s used in piaﬁning”.f R

activuies_and iessons and in working with 1ndividua1 chiidren. Seven,_,.

. N ;
4O ey g Coim
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' evening. ‘ Teachers have the opportunity' at this time to ta]k to thef;

. -8 7 . . > . - -

- informal conversations or schedu1ed parent-teacher  conferenges.-

- Interview data and 1nformat10n galned through 1nforma] conversations with

- teachers seem to 1nd1cate that tearhers perce1ve the task of entering

-
‘o
-~

eva]uation data :on the forms 1escr1bed above as busyawork and they do it
on]y to comp}y with gu1deﬁines. They do no%’fInd the forms usefu] The
one forn which does 'seem to proviide usefu] timely 1nformat1on a\qu;’ ,‘
children's progress is the track1ng sheetzused at one center It can be
completed ea511y and frequent]y and focuses on spec1f1c ski]]s which the, } | =
teachers have been teach1ng._ It proV:des 1mmed1ate 1nformation about
wh-*her a child has mastered the sklll or not. This xnformattgn is thenq

Lsed in planning for subsequent weeks. & e

- ?
‘7'.

CommunIcat1on W]th Parents Regard1ng Children S Progress ST T -

.

SuperVIsors, teachers, and aIdes genera]]y agreed that there 1s
frequent , communication W1th parents about ‘ ch11drén's progress.
SUperVIsovs and ceachers agreed that teachers are: accessib]e to parents.‘
The commun1c3tion takes place in three ways. _parent-teacher conierences,\

“informal conversat1ons, and notes and phone calls. =  ° Ry JERTRRES

Three centers ‘have. regu]ar]y' schedu]ed parent-teacher conferences.

Two centers schedu]e them twice a year and one- center three times a year'A

fo]]oW1ng the recording of ch11dren S orogress on' the Pupil” P1an and

Checklist. e Informa] parent-teacher contacts occur at a]] centers‘.'

frequent]y because parents {or a parent's representative) st oring%jf e

T

their chi]dren lnto ‘the center in the morn7ng and p1ck them up in- thef;”

parents about the children's progress Supervisors,bteachers, and aidesg;;
also mentioned other means of communicat1ng WIth,,parentS“including _

letters, notes 1n centcr mai]bGXes, cert1ficates of achievement sent home‘;

w1th the: children, and phone ca]]s

e -‘-31- o 40 -




" . The Center Superv1sors

,Lieadership, K brief background sketch of the four supervisors in the |

| ~".study fo]]ows." B PR ';‘- Lo ':f .

Administrative Leadership

The site .administrator at’a lChiidren s Center is the _center B

£ . .

4 superVisor.hLA To provide a context  for 'discussing' -administrative |

4

The: four center superv1sors in *he study are women. Eachﬂof.them hasff

a Master s Degree (a qua]ification for the position) and has been the..n

superv1sor at ‘her: current center for four or five years. | For one

superv1sor, her current assignment is her first as. a superV1sor. The ':'77ﬁ
other superv1sors have 8, 10 and 11. years of superwisorv experience, |

reSpectiveiy. Each has at Teast 13 years of experience “in the LoS -

"-;Ange]es Unified Schoo] District Two .of - them are responsib]e for two fv

o centers and are referred to as “two—center supenviers” in “this report.,,‘fdz- .

r“,fpllinsuring compiiance of state/guideiines at . the’ center 1eve1

- The’ superV1so* is the sole administrate”';yy the Children s Center. »1:f€“

The supervisor s responsibiiities include: e
; -

- f~-»Se1ect1ng, supervising, and evaTuating center staff

‘ a'Directing and coordinating the ed ationa1 staff development i
- health, nutrition, and parent invo]ve nt activities ‘f';u - S fc-dg
'-lReview1ng famiiy' app]ications -to nsure eligibiiity, identifying
s indjvidual needs,.-making service r ferra]s, and estabiishing parent
_— education and invoivement actiV1ties : .

- Superv1sing the Xreparation of required activ1ty reports and chiid st
rand famiiy records Q?; I : :
.: . : s -
- Coordinating staffing leveis ahd schedules to match service ieveis ,
mmfmdwhmaﬂmumemuwm#;Mip_. o SRR
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centers. (See Append1x A for Jeta11ed responses ) -

7

ﬂTeacher/Aide Questionnaire" Results

©

. The “Teacher/Aide Questionnaire" .included 15 items ‘measuring the
_ administrative V]eadership 'factor. The items.-related to- 1nstructiona1.
leadership,: support, commun1cat1on, ‘and - staff . interactvm ' Tabie 4

presents the resu]ts for the factor as a who]7 aggregated across »

!

 Tabled |7
, Adm1n1strat1ve Leadersh1p

- oo R R
k1

'?. Response B ‘f‘.jur' ;Percentage;ofﬂTotai‘Responsest'"h;'
-Strong]yjdisagree | .\\Jn'; R ) '°VTLM 5;0'_
Disagree _ .5\;. S 8.2
CUnoecided,Juncertain Cos o 3.0
Agree s
;“tStrpngly agrce _:;?~ B T - _sz‘._ 383

- Note. 'N=77;' v»Tot.aJ. ?E!m?’ér,' of respons\e$~'=-‘i,15_4g‘(];- cm_it’) v

N

»Almost 85% (84 7) of a]] responses were pos1t1ve. The percentage of:fh‘ -
pos1t1te responses at each center ranged from 72 6% to 90 7% Th1s-1s

the w1dest range obtalned for a]] five factors assessed Most\of this =

™~

range is due to the dlf‘erence between the Iowest scor1ng center and the"

1

centers have two-center superV1sors. ) f ) o f\g.~F3']‘ '

The d1scuss1on of adminlstratlve ]eadersh1p focuses on two maJor,f_

‘

aSpects of the superVISor S ro]e°; adm1n15trat1ve head of the center and

° r

1nstruct10na] leader

. other three. It 1s lnteresting ‘to’ note that the two Iowest scor1ng~."



-,

The Supervisor as Administrative Head of the Center
: / i .
o _ Data re1ating to the supervisors® 1eadersh1p as administrative heads

of the1r centers are discussed under . the f0110w1ng categories'-V"

| - Estabiishment and communication of staff reSponsibiIities and duties

CommunICation of center policies, regu]ations, and procedures .
Estab]ishment . of effective iines . of ,conmunication “between
supervisor, and staff and parents T . ) ’

Provision for staff input in administrative matters '

: Estabiishment and _communication of _staff respons1bi1ities .andi"b L

, duties. Teacrnrs and aides at three centers have a number of adjunct‘:
8 ':duties and responsibiiities. These inc]ude bus trips, parent meetings,
lstaff deve10pment supp11es and equipment,.etc. At two_of these centers,

' teachers and aides vo]unteer for the duties or, . ifs necessary, are o

ass1gned to them by the supervisor. Thls genera]ly occurs at a stafff

————e

meeting in September, and, when necess ary, at staff meetings throughoutlfd_ -

' the year. At the other center, all duties and reSponsibi11ties are

assigned to staff' members by the superv1sor, who sa1d she makes the,, Rt

_.___'—ﬁ—— o
=

assignments based on, the 1ndividua] strengths of the st f members., ThEL 4

e
respon51b111t1es are communicated at a staff meeting fo]]ow d: by meetingsﬁ\‘
with individual staff members.f’At a11 three uf these centers, 1ists of
the duties and responsib111ties of staff members are posted on a bul]etin ‘

 board. ™ | :

At the fourth center, “the supervisor mentioned that she did not

.off1c1a11y de]egate many duties and reSponsib111ties.' She said that if RO

. something needs to be done, the staff takes“th nitiative and gets the‘q o

- job done. The superv1sor “does ass1gn ‘the - reSpons1b111ty for parent

-Ameetings to the staff, however. Th1s responsibiiity rotates among the

‘\\ o




\
B . . . " . . ~” A b
teachers and aides in the  three rooms. Also, aides have . certain

housekeep1ng reSpon51b111t1es assigned to them by the superV1sor.

Commun1cat1on of c°nter Apol1c1es, regu]at10ns, and Aprocedures. ',A“r'
| E

variety of methods’ are used by the SuperVISOFS to communicate to staff‘,
at

members center pol1c1es, regulat1ons, and procedures. At a]] four

centers the maJor method IS the staff meeting, wh1ch occurs at Teast once
per. month. At one - center, m1nutes of the staff meetings are typed and'.

d1str1buted to a]] staff members.,, Another means - of communication B

mentIoned by the staffs at all four centers” is the post1ng of policies,‘, o

regulat1ons, and procedures on. the bul]et1n bourds in the staff lounges. S

Two SuperVISOFS write weekly or bxweek]y news]etters “to the1r staffs.

These typ1ca1]y conta1n brief. announcements of upcoming act1v1ties,/ ks

‘reminders of staff respon51b111t1es,'comp11ments to _staff members, and |

~reminders - or announcements of po]1 es, regulatIons and procedures., ;‘"'j“

P

Some teachers also mentioned ‘that they rece1ve notes from the supervisor_;jf'f*”f

“in the1r ma1?boxes._ A]I superV1sors and teachers feel that the_ '

I

mechanisms for commun1cat1ng poT1c1es regulatjons, 'and proceduresf.in R

the1r center are effect1ve.

,...'_._..,. —— R et e S S —_

Estab11shment of effective lines of comnun1cat1on between sUpervisor,g

~.

and staff and parents. AI] superV1sors and teachers 1nterv1ewed at the -

E four centers 1nd1cated that there is a good re]at1onsh1p between the ;'

| staff and . the superv1sor. They al]‘ agreed that the supervisors are.:

facce551b1e to staff members, a]though three peop]e from centers WIth‘ ,-'

two-center superV1sors ment1oned that supervisor access1b111ty '_is
]essened by hav1ng two centers. .]hree ,supervisors -were ‘descr1bed{ as
'hav1ng an_“Open Docr PoTicy.” ATI also mentioned that the supervisorsh

. are reSpon51ve to teachers and a1des. Teachers at three centers

3



dESC“lbed their superv1sors as fair but firm. . ) | _
All supervisors and aides, and all but one teacher interviewed said
_____ - that there is a good relationship between the supervisor and parents.

/ Supervisors will meet with. parents anytime.‘ In addition, parent meetings

are held monthly at three centers and bimonthly at the fourth center.~»‘

One superv1sor distributes a. monthly parent newsletter and another has :
recently begun writing a quarterly newsletter for parents.' All teachers
and  three supervisors said that the supervisors .are accessible to

o parents. One two-center supenvisor indicated that she felt she_was: no .

‘

‘*longer accessible now that she has two centers.' Three teachers at - her :

center and one at the other center Wlth a two-center SUpervisor mentioned
-‘that SupeerSOF accessibility to parents is negatiVely affected- when

‘.SupeerSOTS are’ responsible for two center

- Provision for staff 1nput in ad%Lhistrative matters ”All four e

S supervisors maintain that they encourage staff input in administrative
',’f

<fdec151ons. Three mentioned that not all decisions,. however, are open for‘;'fa =

‘staff input:- Many have - to be made by. the supervisor alone._ Most of the

supervisors and teachers 1nterViewed named staff meetings as the primary

':mechanism for providing 1nput.‘ During staff meetings, which occur at all

centers at least once per month the supervisors ask for the opinions or:
suggestions of the staff members " The "Open Door Policy"‘ of three
superv1sors also proVides the opportunity for staff input _

_ In summary, it appears that the: four superv1sors in the study are
adequately fuléilling their roles as’ administrative head of their
‘centerss Three have established a number of adJunct responsibilities and
:duties for stdff members._ Staff meetings, bulletin boards, _and'7

' newsletters are used for communicating center policies, regulations, and




S
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/ .
procedures. There are good re]at1onsh1ps and, ‘lines of communftation
between the superv1sors and he staff and parents 5uperV1sors are

«"facce551b1e and reSponS1ve to both staff and parents a]though there may
be scme prob]ems W1th the accessvb111ty' of two-center superv1sors.‘

: _F1na11y, proV1s1ons have been made for. staff 1nput in some adm1n1strat1ve

" matters, Lo e

" . The Supervisor as Instructional Leader o
_ The _following categories are used for the dlscuss1on of data
: regarding the" SUperv1sors ro]e as ins! ruct1ona1 1eaders.

- Estab]1shment of center-W1de 1nstruct1ona1 goa]s, practices and
_ curriculum T

. . .
- PrOV1sion for staff wnput in curricu]ar and 1nstruct1ona1 matters

- Coord1nat1on of the 1nstruct1ona1 program e
- ProV1s1on for 1n-serv1ce tra1n1ng ' \
- SuperV1s1on rf 1nuvruct1on S \ B ‘,f' ‘ba.‘éﬁr

Estab11shment of center-W1de 1nstruct1ona1 \goaTs,. pract1ces, and

o curr1cu1um. The overa11\1nstruct1ona1 goa]s, pract1ces, and\curriculum

. for ch11dren s .Centers ase genera]]y based Upon d1rectiVes“from the ChiId i

4

Deve10pment D1v1s1on.\ o /"‘ B =_;

In terms of goa]s, all four _centers have estab11shed a two-year p]an4
to strengthen the1r 1nstruct1ona1‘,programs., The superv1sors were' 1
responsible £ deve]op1ng the p]an‘W1th lnput from the1r staffs Therefc"
.are five areas of plann1ng : cogn1t1ve growth, soc1a1/emot1ona1 growth “f;j.f:f:l
hea]th/nutr1taon growth phys1ca1 growth, and Spec1a1 center needs., Fort;‘%? .
each . area, the current cond1t1on and the .desired cond1t1on ’are |

described? Act1v1t1es 1ead1ng to or promot1ng the des1red cond1t1on are- B

p]anned and put on a t1me11ne,v The two-year plan provnies the overal]




long term gbals specific to each center. L
© In term of practices and curriculum, data were presented earlier
(under "Instr&uctional Empha..is on Basw Skills") shomng that there is no

smgle 1natr

center practi es and curriclum, however, ..ust conform to the guidelinesjf '

~ set forth -in the Division s Curriculum Memorandum No. .l'6, "Planning a_,:f

~ Daily: Program

ctional approach or t:urriculum 1n use at each center. All o

- ..‘3[’.1_‘_‘

in Childrens Centers."' This memo provides a fairlyx_f‘_i,&}

,detailed sched le and description of how the daily program should bel .

. nmplemented. 4 o&was mentioned by many staff members as. setting forth._t-}'“‘.‘f

pro gram require

~program.” Observations conf irmed that the centers have implemented the

_schedule and pra tices described i‘n_' Curriculum Memorandun ‘No. 6. :

.Furthermore, the broad outlines : of a center-wide \ curriculum Jare

established at each center through the . use of weekly or monthly t’lemes. S

nts.. One supervisor called it the '"Bible of thev

_Lessons and act1v1t1es are planned and implemented in each room which are .

_ re lated to the center-mde theme.

ST Prowswn for sta \f input in curricular and instructional matters."'t_:‘:

-.-,The four superv150rs all stated that staff members have input in

‘ .curri'w/lar and 1nstructional matters. | This is most often accomplishedn"

: during staff meetings or\ during each room's team meétings, When Staff'ff’f' R

_ _menbers in each ruom meet. Two superV1sors also mentioned that the staff_ e

o has 1nput through staff development sessions planned and conduc;.ed by'?‘

‘staff members._ R _‘_\; L

The teachers 1nter\neweo agreed that they have input in curricular'_f.:,j__

and 1nstruct10nal matters and also mentioned staff meetings as them‘:;‘:;,‘;'»_.;

0pportumty for:. offer1ng 1nput., At the four centers, teachers have a_':; ‘»

great deal’ of freedom vnth \regards to planning, select1ng their own

v . ) 'a
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' purpose. The teachers 1ntervvewed at th1s center 1nd1cated\that they‘3;“

-

1deas 1n spec1f1c areas and share them witi

“at '1:00. p m. Al teachers and SerhOUT a1des, bu"

f\are avallab]e at - that t1me At another center,‘”

. There are no regularly schedu]ed team meet1ngs Spec1f7calgy for thlsfﬁ.:f{

1nstruct1ona1 mater1als, and u51ng the1r own teach1ng style as Iong as

they fol]ow the guidelines of Curr1culum Memorandum No 16_and, to some""\g

extent focus on the obJectlves ]1sted on the PESL.~

At two centers, the teachers al e pr1mar11y' reSponS1ble for staff
development sess1ons. , Th1s 1nvolves ~1n-center curr1cu1um deve]opnent

Teachers put together packets of 1nstruc 1ona] strategies, materla]s, and

SN:he1r staffs
COord1natlon of the 1nstruct1ona1 prog‘ m. Because centers are open e

12 hours ‘a day, there are d1fferent stafi' members 1n a room 1n the S

mornlng than ir the afternoon The pr1umry

.

three centers to coord1nate 1nstruct1on betw en mornlng and afternoon -

staffs are team _planning meet1ngs A ﬁ*feamL

members who work in a part1cu1ar room. At one €

\\; AN

together two days week]y at 1 00 p m ‘At th]S t?me,

and-all- 51x-hour aldes are ava11able At the th1rd center, the two’uf

preschoo] teams meet week]y at about 1 30 p. m., when a]] teachers, threed <

of* the five swx-hour aldes, and two three-hour aldes are at the center.

\

At th1s cen*er,‘51ngle room team meet1ngs are aJso he]d monthly flve7{@

{
t1mes dur1ng the day so that aIY staff members w111 be 1nc1uded

At the fourth center, 1t appears that there are: no formal mechanlsmsaf'

“for coord1nat1on of 1nstruct1on between morn1ng and afternoon staffs'g‘

!

| o
feel no need for regu]ar meetlngs -and that what they need) to -do is;ﬁiﬁ

S

accomp]1shed througﬁ 1nforma1 commud1cat1ons l'; ,f, . _%,..f~_f-
- el o .‘ 15 \\

ans used by superVIsors ati*§°'
»_cons1sts of :allf staff%
_nter, teams ‘meet weeklyi*-¥

. no three-hour aides,; “

‘aII but one teachervffi

11 three teams meetfnfpff'




\ " Supervisors at all ‘cur ceriters' have 'estabh'shed staff"meetings 'vas "-
the primary mechamsm for. coordinating instruction among tearhers in
. different rooms. Staff meetings, conducted b,y the superVisor, are her
"~ monthly or bimonthly typica'l]y at-1: 00 p m At this time, a'l‘l or ai'l but
~ one teacher - and six-hour aide are avaiiabie at each center, but no . B
three»hour aides. As mentioned above, teams from the 'two preschoo'l

rooms, “or from aH three raoms, meet to p1an together at 'least weekiy at

two centers. CIn addition, the staff development sessions conducted by

the teachers at two centers enhance the coordination of instruction among
teachers in different rooms. © .. v ' }
_ here 1s general]y very 'litt'le or’ no : coordination of instruction
~between Chderen s Center staffs and the eiementary schooT staffs. The
| centers inVite e]ementary school staffs to their Open Houses but few _i’ g
come. There is some communication when center personnei de'liver or

p'lck-up kindergarten chderen. There are few visits to t‘ie other site by~ -

either staffs. Most communication between the two staffs occurs when
k there is a probTem of - SQme kind Staff menbers at ail four:_centers‘ cTaimhv\

. that ‘the eTementary school teachers are not particuiariy receptive or

1nterésted in what happens in the Chi'ldren'f Center. There is, ~however,

one exception.A At one center, teachers from the center and the S

S

: eTementary school meet in June to discuss the presch001 chi'ldren who wﬂ'l

Az P

v :i._ be ent‘ering kindergarten in the fa'li

\ Proviswn for * in-service traininq. There are three "ikinds‘fof"ﬁ

. opportunities for in-service-ntraining and professionaT deve'lopment in the
\ '_ centers studied The f\1rst are the month'ly "Renewa'l Sessions" offered by

o the' cm‘[d Deve'lopment Div'sionw at various sites in the District_:l_f-',




sessions*andiare often encouraged to do so by their supervisors. Th y.

can also visit other centers to. see how th1ngs are done there.

Sometimes, when teachers or a1des return from "Renewa] Sessions”® or
center v1sitations, they are ‘asked to share with cher staff members what
they have learned ' '

A second k1nd of 1n-serv1ce opportun1ty occurs at a]] Four centers on
an 1rregu1ar bas1s. OutS1de resource persons, such’ as. the nurse, menta]

health consu]tant and . curricu]unl advisors, conduct staff deve]opment

sessions to center staffs.

A third k1nd of staff deve10pment program is 1n place at on1y two off.-”v~

 the centers. At these centers, teachers are- respons1b1e for deve]oping’::
sets of 1nstructiona1 mater1als, strategies, and ideas in particular,
“areas of their choice or that they have been assigned by - the supervisor
;;,ﬂ_ -_.Teachers share ‘these materials‘ with’ other staff member:s at ste f
" deve]opmunt sess1ons that they 1ead At one. center, these sess1ons occur.,!;ijv‘ﬁ

‘e

| tWIce a month three times a day so that a]] staff members can attend ﬁ“w"

Each teacher 1is respon51b1e for conducting sesSIons 1n at Ieast threefi
areas. At the - other center where th1s is done, Ses510ns are not he]d oni':t‘

-a regu]ar bas1s . Each teacher is responsible for . conduct1ng one or two.f»f !

sess1ons dur1ng the year. :

e

' Superv1sors and teachers at all fuar centers,generally agreed thati*u
the staff deve]opment opportun1t1es ava11ab1e to them are adequate,‘- o

- ongo1ng, and effect1ve. ' S 7_' P 52'

spend at Ieast some time da11y superv1s1ng 1nstruct1on. 511 superv1sors% -

| v1nd1cated that they observe in c]assrooms. Three requ1re that Iessonk

p]ans be subm1tted beforehand to be checked and a]].requ1renthat the

"-41- . BA ‘




plans bevposte@&g"tln addition, formaT evaTuationsof_ teachers and‘a'.ides°
are conducted by a'l'l four superwsors. _ Teachers are. formany evaT'uated
every year or- ‘two - years depending on ‘their status, and aides are'
. evaluated yeariy. 'The evaluation _invalve..s the writing o year—-Tong .goaTs ‘
"and | objectives (teachers .oniy), . observation by the ‘scpervisor‘, and”"
post-observation and end-of-year conferences. -_ | . |

The teachers agreed that the supervisors make frequent observations ‘ _
FE ,which are often foTTowed by feedback and suggestions. AH teachers feeio
w—-ﬂﬂthat the supervision of instruction is ar”’quate, mgoing, and effective.v
A number of ‘teachers et a center with a two—center supervi sor, however,.i_‘-'

'kmentioned that such supervision fs 'lesq than 14 was before the- supervisor' _

- ’*was assigx.ed to twu centers. One ‘teacher feeTs that the supervision-. U

N would be more adequate if the supervisor were at the center more often.i_

2

'»". \ * ,VThe superv150" and some teachers ‘agreed, however., ‘that the staff has‘ L
I s 3 : ) ]( _‘ o
\ Tearned to function viei'i “on 'their. own, - without constant dir/ect

uperVi Sion. S B S e

;.-—,/_ o (~ B

To sumnarize, ,the four supervisors i this study assume the.I.
re5po sﬂ:ﬂity for instructionaT Teadership at their centers. They . are _'
responsmie for deveToping and up-dating a two-year pTan for improvingvv
’the mstructiona'i program at’ their centers.. They encourage staff “to £
fo'l'low ‘the’ guidelines set forth i Curriculum hemorandum No. 16 and
aTTow teacher\s to decide on center-wide week]y or. monthiyn instructiona‘i -
themes. They encourage mput from their staffs 1n curricuTar and-'.

- 1nstructiona1 matters through staff meetings and teacher directed staff"’; :

deVe'IOpment sesswns. Coordination of - 1nstruction ‘at the center is‘

enhanced through team -meetings and staff meetings. The coordination of .

1nstruction between centers and e'iementary schoois needs improvement

G . > . N - .
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' he superv1sors encourage the1r staffs to take advantage of various staff
. "deveIOpment oppor‘tumt1es and two supervxsors Tet teachers orgamze and
S 'lead staff deve]opment -sessions. The superv1$ors observe teachers’ and -
| a1des both forma'ﬂy aud mformaHy and confgrence with® them. Three )
- supervasors check IeSSOn p]ans before they are 1mp1emented .
- - . \
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o Center c11mate

' There were 14 items on the "Teacher/Aide Questionnaire" measuring
center ciimate. The items deait with security, maintenance, staff
morale,'student attitude, communication, and goal consensus Table'5'.g

~~—4—j¥—~showse;heecomhingg_[g§91§§_for all items. (See Appendix A for detailed
- ) —_— .

responses.) - 1 o 8 . *—*ff-—__;;~__+_‘;__‘;;__;;ﬁai
T, A - Table 5 o |
.o ’ ~ Center Climate g
‘Response .  Ppercentage of Total Responses
; »-éthongiy disagree L "‘, | o “1.ag,f
Disagree 3 o - 6.9
Undecided uncertain - '__.._ - - 2.3 -
Agree. . T*. | - . - .- 50.6 ¢
- Strongly agree if_ o . 38.47
" Note. : -77,, Totai number of responses = 1 075 (3 omits) ‘ -;Ji ~ 33;,f\f

\\4 e

As with the ongoing diagnosis and assessment factor, 89% cf the

reSponses to‘the center ciimate items were positive., Aii items rece.ved
RS -

. !

L‘“x\at Teast 741 positive responses.. At each - center, of aiirfive factors'gh‘§f

. this factor received either the highest or second highestipercentage of ”

, p. positive responses. The range of positive responses to the factor at the
. igfour centers was fron179 3% 1o 95. 2% .jf;f“ j'fp ff"f

5 Two’ broad areas of center c]imate are discussed be]ow.v the physica] 5

,kenv1ronment,, and generai center atmqsphere. | Physica] environmen:;s

L A

‘{;concerned with bu11ding security and maintenance.,1 Center atmOSpher”&iiz$ff
 deals with —st,aff,_moraieE student\\attitude,“ communication, and goa]

e e g
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.\malnta1ned The supe V1sor and two teachers at one center,,however, fetT

. ment1oned’ hat heaTth and. shfety probTems are taken care of more quicklyf

Physical Environment .

Suff1c1ent bui]dnng secur1ty. ATmost aTT supervisors, teachers, andf“ :
a1des 1nterv1ewed fee\ that there is sufficient bu1Td1ng security. They IR

feeT safe at their centers. At one center, the superV1sor has set up a |

\

. "Parent watch"'program w1th three fami11es who live across the streeti g
from the center. If these\peopTe see any secur1ty probTem at night or onf.v
the weekends,,they can caT the supervisor the senior_cTerk-typist,wor;f3
schooT{j?curlty. l ) k’f_' | {i?*-

At / ne center, hoWever, there have beJn security}problems in the:

The center was broken 1nto a coupTe Fimes on -the weekends and"
parent wds 'ssauTted in the park1ng Tot. There has aTso been some theft
of money from personaT beTong1ngs dur1ng the day. In Spite of thesele:

occurances, ho‘)\ver, ‘the maJor1ty of staff say they fee‘l safe a?.“the

N , , S
Ma1n e1ance ;f bu1Td1ng, grounds, and equ{pment. Most\of the center

\ T
personneT 1nterviewed 1nd1cated that the1r centers are cTean and weTT

at

el that equzpment (e. g., cha1rs, record pTayer‘

that malntenance is adiz:ate but coqu be better.° One or two persons

‘each of three oénters

/ v
tr1cycTes) 1s not f1xed u1ckxy enough At one center, onTy two of%dz

tr1cycTes are 1n work1ng\ condltlon.; The supervvsnr at th1s center ;

\ I ) . . 2

than equ1pment probTems. ---\
oo

ATT four:. centers observed\are neat and cTean. The: housekeepers were,f
\
frequent]y seen cTean1ng the rooms, ha]Ts, and bathrooms., Teachers and,_

aides were often seen sweeplng the fToor—and w1p1ng off tabTes

e \

: TWo of-:;

'/‘, . . . ."’




I high relate to

~ Center Atmosphere

~,ab111ty of their~staffs to-work" wehi"together as being the best thingsf T

7superVisors, teachers, and aiées interV1ewed fee1 that the greatest

Lo

PR}

the centers were painted in51de and out‘during the course of thishstudy.ii\
At one center, aides in each room\are reSpon51b1e for genera{ cleaning
ong day per veek. This includes a mumber of activities such as cieaning o
toys and . paints, straightening out she]ves, and sweeping around "the
sandbox. At another center, at 1east three days a year are devoted to
cleaning., Staff and chi]dren wear oid ciothes and Spend most of the day_.
c1ean1ng, straightening things up{' etc.‘ At another center, uthe

\
supervisor conducts. what she ca]is "Operation\CTeansweep four ' times a

yeS% She reviews each room u51ng a 20-item check!ist Iooking at such

~.

jthings as. c1ean11ness, neatness, and compiiance with center poiicies and,/

— L
~procedures. -

Staff mora-le.v Sixty nine (90%) of the 77 teachers and aides who-‘.‘-._ ;

| cgmpieted the nTeacher/Aide Questionnaire“ agreed that their/ staffs-',h L

exhibit nconfidence, cheerfu]ness, and wiiiingness to perform assigned:. f

tasks" (item number 37) Seventy (91%) agreed that the majority of their’
_staffs ®"7ike the center and are . proud to be a part of it" (item numher
44). The supervisors and teachers\ interviewed generaiiy agreed that'
.staff moraie 1s good or - very good Sixteen (40%) of the teachers and

aides interv1ewed mentioned the enthu51asm, commitment friend]iness, and

:about their center. , |
| The reasons most often given by those who fee] that staff moraie is‘.lf
he support and poSitive reinforcement given by the

_.._,.——-,.——-»-—

superVISor, nd to the abiiity of/staff members to Work we11 together due L

to theJr shared concern- for chiidren.; Seventeen (39%) of the f:*;Vﬁt

to

. ivfz‘ . R . T
i - o D -
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- motivation shown

o be1ng

hand]ed promptly and cons1stent1y

strengths of their center are the 'Iovei for cht]dren, dedication,” and
by staff members.  Virtually all staff members

1nterv1ewed feel that " the teach1ng staffs and the superv1sors are

ded1cated and enthu51ast1c.

Student-att1tude. -On the. ouest1onna1re, 73 (95%) of 77 teachers and

i
aides agr.: ed . ‘hat "most children like the center and are happy about

agreed that

in the center——-(ltem ~number 50) ‘Seventy (91%)

"ch11dren exh1b1t poS1t1ve att1tudes towaid 1nstruct1on" (1tem number

2).,  The a1des lntETVlEW“d were . unanimous that ch11dren enjoy the

center. The reasons most often cited were the w1de var1ety of act1V1t.°s

: _available, the opportunity to make and play w1tP new fr1ends, and a warm,

IOV1ng, attent1ve enV1rorment - .’ o

*ﬁ\*—\

V1rtua11y' al] of the superW1sors, teacher and aides interviewed

-also feel . that there are. no- maJor prob]ems with d.sc1p11ne at their -

center

are\always scme problems, but no magjor, ‘ongo1ng, w1despread progdem.'-

3

R Mostx fee1 that whenever problem s1tuat1ons occur, they are genera]ly

f1nd1n s o o o \
. / S .

EfﬁeLtave lines . of - commun1cat1on among,the supervxsor, stafm, and‘

/
" Sgme of these data have already been\summa .d\under the

arents\
adm1n1sthative Ueadersh1p factor and will. only be reV1ewed here.~

‘ estab]1shhént of 11nes of commun1cat1on 1s ‘an’ adm1n1strat1ve conce::.

Eresence of. effect1ve 11nes of commun1cat&on among a]] partie

\

_.The: actJ
s

1nvo]ved s a center c11mate concern.

Both observat1on and 1nterV1ew data 1nd1cate that at a]] four centers

there—/;re good relat1onsh1ps -between staffs and the superV1sors

P am oI5/

Many ment joned that dlSC1p]1ne is always an issue, that there;

0bservat1on data agree with these.
\ . ,
o ' \‘; - ' E‘\.\,

i Tl " .
The-‘




Teachers- agreed 'that the supervisors are accessible | and generally .

respons1ve to their needs.
i
I

1 Centers staffs also agreed that there are good re]at1onsh1ps between,é
p;rents and the supervisors. Although two-center superv1sors may be Tess
access1b1e to parents than one-center supervisors, most agreed that the
superV1sors are both access1b1e and rGSpons1ve to parents,

_ A11 supervisors and teachers interV1ewed feel that there are goodvl
re]atlonshlps between the teachers and aldes and the parents. “All butv
two aides 1nterv1ewed agreed Teachers and supervisors were unanimous .
,that teachers and aldes are reSponS1ve to the needs .of the—EE&ents.
Except for two, who mentioned that teachers'® working hours do not al: ysrui
makelthem access1b1e ta the parents,_they ‘all agreed that teachers and

aides are accessfible. \

—- Consensus_of center staff regard1ng educationa] goa]s. The state's

Chl]d Deve]opment Program Gu1de11nes (1982), under which the Children's .

Centers operate, delineates two purposes for chi]d care and - deve]opment

programs. These’ were ment1oned Ear11er and re]ate to ass1st1ng parents.

and educating ch11dren. .The focus of this study, anu of the body of
'.research on which it is based, however, the - emphasis on the
-educat1ona1 aspect of - the program. Thbugh qua]ity day care. is an

| _1mportant purpose. of the centers, it is not n _essari]y an indicator ofu,
an effective center in terms of. educationa] outc' es. OFf lnterest 1n

\‘
\\, : thlS study, therefore, 1s consensus on. the educat1ona1 go

: of a center. ;E/fed
>\ d 3 . Durlng 1nterv1ews, superV1sors, teachers, and'\a1des wer‘;\\sked. to ‘%? |
\\ def1ne the maJor purpose or functlon of the centerj:‘They a11'responded'
“in one of. three ways. F1ve (25%) of 20, teachers and flve (26%) of L2
\\\a1des rep]ied that serving parents by prOV1ding qua11ty day care fora'f'.

Cdal o e B LT
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chjldrén while the parents work or go to school is the major purpo;§ of -
the centers. Four tcachers (20%) and six aides (32%) said that meeting
the deve]dpmenta], and educutioné]: needs  of chi}dren' is; the primary
purpose of the centers. A1l four supervisors, 11 teachers (55%), and:
eight aides (42%) provided_ﬁc%h reSponse§; ‘That is, they said that the
purpose of the centérs is to provide day Eare.sérvides for parents and to
prqvidé educationa]"eiperienées for children. | |

These data indicate that there is general agreement on the’

. educational purpose of _the centers. Thirty—three' (77%) .of * those

- interviewed mentioned children's educational -develépméhf as a major’

function-of the center. The percghtage of. staff members interviewed who
ment ioned the educétiana] goal at each of fhé four centers wanGOi, 75%,

82%, and 90%.’\A1thcugh this fs a fajrly“jéfge range, at.éach center the

majority of the' staff members interviewed mentioned education as a

-

primary goal. A

S e s




. Teacher Expectations

There were seven ’iterns on the. *Teacher/Aide Qf.iesti‘onnaire" m‘eas'uri'ng
the teacher expectation factor. The {tems dea'lt with teachers?
expertations and reSpons1b1hty for children's achie»ement _Tabie 6

shows the total responses for all seven items. . (See Appendix A for

detailed responses.)

TeacherTa;‘&peecstati ons’ - \
Response _ -' e | Percentage of Tota‘l ReSpon%
strongly-disagree 5.6 "”/\
Disagree . - - 16.4 | \
Undecided, uncertain “ ‘ . ' 5.6
— Agree . ' o S 48.6
Strongly agree - | . 23.6

' Note. N=77; Total.number of reSponses = 535 (4 omits)

Although almost three-fourths (72.2%) of the reSponses to.this factor
were positive, this factor received the Iowest percentage of positive
-,‘responses of aH five factors. 1t received 11% fewer positive responses
than the next highest facto:'; F\thermore, this‘” factor receiVed the. -

fewest pos1t1ve responses of aH %ave factors at each of the four

centers. For the four centers, the percentage of pos1tive reSponses to o

,th1s factor ranged from 65 1% to 76 5%.




The questionnaire 1tem which rece1ved the fewest pos1t1ve]
responses at each center and overall (only 39 3%} was item number 23:

"The staff believes that a child's home background is the primary factor

that determines 1nd1vidua] chﬂdren s ach1evement " The majority agreed-

with this statement._ Supervisor and teacher .ntervww responses were

i 'simﬂar Of the 24 interviewed, 11 (46%) feel that home background is-
def1n1te1y related to ach1evement and six (25%) feel that 1t is probab’y.

related to some extent. OnIy 7 (29.2%) feel that home background has

Tittle influence on achievement. }
. ( .

This "is a somewhat. centroversial area._ There s -a Iarge body of' ‘

hterature which . supports the- idea .that home background is a/pr1mary

- determinant  of ach1evement (e g-» Co]eman et al., 1966; MosteHer and"
Moyniham, 1972 Jencks et a]., 1972). Yet there is a]so a growmg ‘body ‘, "
- of research whose findings’ support the conc]us1on that -the schoo] is the

- major determmant of . ach1evement {e. g., Brookover et a]., 1978 Brookover

/
& Le’otte, _-;;_;9 ;Rutter et al., 1979, Edmonds, 1979a). Instead of a

“familial effec,s" interpretation of the origin of ach1eVement these .

researchers support a "schq,o] effects” 1nterpretation. They argue that

pupil famﬂy background ne1ther causes’ nor prec]udes e]ementary schoo] ;

1nstruct1ona'l ‘ffect ’veness. From the po1nt of view of Edmonds and other

. "schoo] effects" researchers, _school. personnel ‘who * d1sagree mth the_,,___,».,;..,

chﬂdren s ach1evement : s

T positive in terms of supportvmg the presence of h1gh teacher. -
expectat1ons. In this case, "strong'ly d1sagree" or "d1sagree."

-

f"quest1onna1re 1tem ment1oned _above . exhibit " _hygher expectatwns of o




v A]though many -center’ personnei feel that home background is the

priuary factor that determines children' s achievement, and the children
"served at the centers are from Tow socioeconomic backgrounds, all of the
24 superv1sors and teachers 1nterviewed stated that they expect at 1east
70% of t-e children at the centers to master the basic ski]ls. Fifteen

(633) fee] that at Teast 90% . will master “tha skills. The aides

'interviewed were almost unanimous in agreeing that - teachers expect

chi 'ldren to -do well in the centers. _ Furthermore, 19 supervisors and

teachers (79%) feel that: teachers are responsibie to.a cgreat extent for

-chi 1&ren's achievement ——— ';. e R, .,.'__:._,_c ___-_, e

In summary, the data on teacher expectations are mixed. This factor

was rated Towest of all factors on the questionnaire, even though it

received 72% positive reSponses. Interview data suggest that most .

_teachers expect most chiidren to achieve mastery of basic ski]]s and fee]
that chi]dren s ach1evement is, to a great extent, their reSponsibiIity,
even though they believe that home background is the primary determinant

of achievement.

]
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| adm1n1stered to "teachers at H three‘ types of ~sct opls.

the New York' C1ty quest1onna1re and fs\ very s1mﬂar.; Table 7 shows the

Conclusions
The previous. sections presented the g‘enera] findings resulting from

four data sources: observat1on, 1nterV1ews, questaonna1res, and center

- records. Data were presented related to the de«zree of presence of the

~five factors identified by Edmonds - as contr1but1ng to school .

effectweness, and sp°c1f1c practices for each factor were described. =

. The purpose of this. section is ‘to present general conclusions based on

the analysis and 1nterpretat1on of the f1nd1ngs§.,

Th'xs was not a contrastwe study 1nc1ud1ng centers of Iow quahty,

.-and very httle comparatwe data are avaﬂab]e\ in the hteraturet ‘This

makes it difficult to know how much evidence is necessary to conclude the .

presencc of the factors. One- benchmark for compamson, however, is

-_prowded by Edmonds in an unpubhshed report from the New. York City . B

Schoo]s. The report, "1979 School Improvement Pro:;ect Case Study'”i
SR ,f}‘
Report w summarues the purposes, procedures, ‘and findmgs of an in-depth B

~ review ‘of selected New York City ochoo]s. " The degree of presence of
‘Edmonds' five factors was measured in mne e]ementary schools with'”

41mprov1ng, ma1nta1n1ng, or dechmng achievement for the Iast three or

four _ymrs. w1th1n each group of schoo]s, there was var1ation 1n schooT
\ .

size, predom1nant popu]at1on, and famﬂy 1ncome Tevel \

A questionna1re measur1ng the presence of -the f1ve ﬂactors was_

CThe

"Teacher/A1de Quest1onna1re" used in the present stu was adapted from\
resu]ts of the ‘New York C'lty questnonnan‘e, comp]eted b;> 109 teachers at
four 1mproV1ng schools, and the "Teacher/A1de Quest1onn 1re", comp]eted ""

« by 77 teachers and a1des at the four h1gh quahty Chﬂdrenvs Centers. -




- For the New York City qoestionnaire, the'percentages indicatewthevwffffff’
prOportion' of teachers who felt a factor was"""’definite]j or generally
characteristic of the:r schoo] For the "Teacher/Aide Questionnaire® the’
percentages represent the proportion of responses to a factor that were -
indicative. of the presence of that factor.i Although the percentages

represent different things, the two sets of data are roughly comparable.

Tab1e 7
_— Comparative Data on the Presence of Edmonds' Five Factors
% of Teachers, % of ReSponses,'7
_ ' . New York City *Teacher/Aide
Factor - Questionnaire 3 Questionnaire' o N
Basic Skills™ = %08 783.5
Assessment . - ¢ 86.8 - | 89,3 '
Administrative Leadership ' 84.6 . 847 ‘
Climate o o881 . L
- -Teacher Expectations - 93.8 - ‘72.2_‘

aThe percentages indicate the proportion of teachers (N-109) who felt a
factor was definitely or genera]]y characteristic of .their school.

bThe percentages represent the proportion of responses indicating agree-
ment that the factor was a characteristic of the center_ (N=77) T

e These data show that in three ‘areas, assessment; ‘administrative ’
i]eadership, and climate, h h‘gh quality Chi]dren s Centers Warelw~¥3n¥e
S comparab]e to elementary schoo]s with improving achieVement The centers;
score somewhat ]ower than the schoo1s in basic ski]]s. The difference
’icou1d be due to the fact that Chi1dren s Centers have a much broader' )

- /

| function than the schools.' There is a substantia] difference, howeVer,

~in the teacher expectation factor. There is no appaVent exp!anation for,}:‘ﬁ'”‘

;’,’
L




this difference. Although the New York City questionnaire did not include
the item about the relationship between home background and achievement
(item number 23, the lowest scored item on the . "Teacher/Aide

Quest1orna1re", adapted from the Connect1cut quest1onna1re), remoV1n that 7
p 9 ,

item from the "Teacher/A1de Quest1onna1re' increases the percentage of
_ positive responses to only 77.6%. This is a puzzling d1fference,
especially in light of the'interuiew responses which evidenced high tearher |
-expectations;l It ‘may be ‘that both questionna1res are not valid measures of
this. factor, perhaps due. to the small number of items used (six on the New
York C1ty ouest1onna1re, seven on the “Teacher/A1de Quest1onna1re')
‘In genera] the.bulk of the data co]]ected supports the conclusion that ° B
- the four Children's Centers in the study exh;b1tgthe‘flye.characteristics~;::;” 5
found by Edmonds to be associated‘WTth’E?tecti;emschoolsL The five factors
P\ praEEHE'§£ the: centers and’ are operationalized in nUmerous ways, ome_’
of whlch are common to three or. four centers, and some of which are un1que
to one or two. ‘

Instructional Emphasis on Basic Skills

_— There appears to be an emphas1s on bas1c skills at the four renters.
Lists of 1nstructxona1 objectives in the basic skill areas are 1n usec
ATthough there is- no mandated curriculum or instructional methodology, a]]lv
“teachers p]an weekly us1ng ‘the weekly or month1y theme, and ‘many use the”d"
11sts of obJect1ves|when p]ann1ng. Lessons are provided regular]y to sma]] .

groups of: preschoo] and k1ndergarten ch11dren, and there are . suff1cient'f

'.supp11es of 1nstruct1ona1 mater1a1s. :

Ongoing D1agnos1s and Assessment of Children's PrOgress Q\

. Y O - o
[ ‘ Lo

There is ongoing dxagnos1s and assessment of ch11dren s progress at -the

four centers. ; No standard1zed paper and penc11 tests ‘are used but' o

Ly o5




. | : »
teachers and aides frequent]y observe the children. . Sometimes, children
are individually tested on a skill or ohJective. The recording of
children's - praogress informatian, however, 1is generally not . done
consistent]y nor frequentiy. Various forms are jn use. and for many
" children there are two or more forms. Time]y, eff1c1ent and usefu]
methods of gathering and recording such data need to be deV1sed There
‘appears to be suff1c1ent communication with parents regarding chi]dren s
progress. ' T
Administrative Leadership T

e e

w-'0vera11, the data 1nd1cate that the supervisors assume administrative

1eadersh1p at their centers through the establishment and communication of
staff responsibilities and duties, the deveIopment of effec%ive lines of'
communication among the various constitutiencies of the centers, and the_ :
prov151on faor staff input in administrative matters.' o '

The superv1sors also exercise instructional Ieadership. ATthough they
provide for- some degree of teacher independence in deve]oping the

! i
curricuIar ‘and 1nstructiona1 matters, they also providD "rection'*and

instructional program through  the establishment of staff interactioh in

\
control by observ1ng,. mode]ing, reviewing 1esson ‘plans, and, evaluating
teachers and aides. = '

Center Climate

The four centers studied are. characterized by genera11y safe, c1ean,r

,..g -

and order]y climates. Staff morale is typicaily high and student_ attitudeo_-; -
good There are positive re]ationships among supervisors, staffs, and

parents and genera] agreement about the educationa] function of the centers.,' |

Teacher Expectations :

. The - data. indicate that the genera] attitude of the center staffs. s




reflects optimistic exf:ectancies for chﬂdren‘s/ /zzchiévemeﬁt " There is some

i

1nd1cat1on, however, that some staff menbers may not always have h1gh

./

expectatlons for a/n /chﬂdren. Interwew data seem to dindicate’ tha..

chi ]dren 's home” background might affert th° expectatwns some staff members

—-hold for chﬂdren. ' . ' Coe
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Recommendat ions - ’ ' e

. This studg has presented data s'upportmg the conclusion that hig,h'/'

quafity Children's Centers are characterized by the same factors found in

'effective‘ehmentary schools. It is. recommended that attempts be made to

mcrease th° degree of presence of the five factors at chﬂdren s Centers.
There are two reasons for making this- reconmendatwn. -
1. Much of the effective schoo]s research cited earlier has found that-

the presence of these factors distinguishes between effect'lve and .

- jneffective schools. Although causa] concluswns cannot be drawn -~

from this kind of research, var'lous programs of schoo] 'lmprovement.
have focused on at(neasur'lng and then- attempt'lng to 1ncrease ' the
presence of the factors, and ear]y resu]ts seem_to be posit'lve (see
Edmonds, 1982). 'A - o
—-2." Even though strictly causal reIations between the factors and
school efféctiveness have‘ _not‘:been estabh’shed;- each of the five
_ factors' is ‘intuitively a‘ttracti‘ver they agree with commun sense
Certainly-no one wou]d argue that any of -the five factors are not
. good things for schools, or- Chi Idrer s Centers, to exh1b1t.
~, Llsted ‘beTow, by factor, ,.are a number of admin'lstrat'lve and

instructional pract'lces and actfvit'les found 'ln at Teast one of the ‘four

study centers.. It is assumed that these pract'lces and act'lvit'les, by .

demonstratlng the presence of Edmonds‘ factors, are re]ated to the qua!ity

:of the cen..ers where' they are imp]emented It 'ls also assumed that the.

1mp'lementat'lon of any of these act1v1t1es and practlces at other centers‘ o

can Tead to hIgher quath. Therefore, 1t is recormended that the‘; S

staffs,' and that center staf,fs con51der 'lmp'lement'lng those wh'lchk-,‘“""

: [
i .
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they fee1 will promote program quality at their centers. (It is possible
that some or many of these practices are‘a]rgédy taking place ét other

centers.)

~

Instructional Emphésis on Basic Skills ’ R _ . | S

1. Use two lecion wlan forms: one for learning centers and another for
small group Jesvons. . Bota should have a space for writing the
objective of i%e !a2ssow or activity. S - .

"2.. Place newly enrolled children in the same group with a teacher
skilled in helping children adjust to their new environment. As
the children become accustomed to the center, they can be moved to

" other groups. (This should be done only if there is a strong
teacher who would: always- 1ike. to have new. children in -his/her -
group.) T . 2 :

3. Develop sets of small group 1lessons in different skill areas, L
focusing on various objectives, and circulate . them for use . = -
throughout the center. ({A.different set may need to be developed =
for the school-age program.) This would provide some curricular
uniformity as all children in the center would receive all lessons
in a set. It may also  provide more teacher planning and

: : preparation time since the sets are prepared ahead of time with the

=—- - -~ help of all staff members. This practice could also ensire that
tge,lessons taught are directly related to:the objectives in use at’

. the center. . L T S ; : :

i -

— 4. -Schedule’daiyy small group lessons in the af ternoon. The Tessons
’ should be planned ahead of time and focus on; basic skill .-

- objectives, This provides -the afternoon staff with an opportunity .-
~—to-work with children in smal? groups. ; P

5. Group school-age children by reading—ability (or/ by ability in .
~ mathematics, -language, writing, etc.) and have some time three or

* four days per week for small group reading with a teacher or an' =~

aide. . Us> books other than the children's elementary school text . . -

books. ' - - B ~ BEL

Ongoing Diagnosis and Assessment of Children's Progress

o S I N - ) L _ -
1. Use every fifth week /for reviewing 'and assessing children's .

progress on the skills/and objectives covered during the preceeding

- four_-weeks. - Teachers “and- aides can test individual children's

‘abilities- 'to do .various tasks. .The results can be recorded and:

then used to decide what skills need to be reviewed in subsequent

- weeks., o LT ‘ : Ce T

2. Implement a uniform, center-wide record-keeping -system ~for -

children's . assessment date, and ensure ,that the ‘records .are -
maintained. Such a system might include a form on which assessment

,_i‘v N 'ﬁf&“ ) ' t s

T
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- ‘data are to be entered two times per yearn (such as the Division's
- % * . new "Preschool Essential Skills List" which. includes space for
"+ entering assessment data) as well as a form on which data -are
“recorded from more. frequent assessments and which can be used for
-wéek1ly planning. T . L .

. 3. 'Schedu]é rggﬁ]ar»parent-tgacher'cqnferenCes_af;1ea$£fthree times
per year to discuss children's progress with parents. S

,2- o o Administrative,LeaderSDiE '; .

_ BEE . - . R A\ S

. 1.---Ask teachers to submit their Tesson plans for the following week to .
. " 'the supervisor, for review. This is a quick and easy way for .

-supervisors: to provide instructiona1 supervision; i SRR ;

‘2. Schedule .gengm‘l,\staff -]'meefi'n’g's _ét';_lﬁli.é‘t";onte per monthStaffyvh_

portuaity to provide\input'

meetings -give teachers and aides thefﬁp ~tur o
e s i admiﬁﬁs;ratjyef\andthurriCUIar‘;mat‘gn§;;ﬁ}The}meQtih's!*affokdi¢x“rf

o ~ . supervisors an+ opportunity = to communicate - center: policies, .
R . vegulations, and.’ procedures, . and 'staff . responsibilities: and

duties. Type-and distribute minutes of the staff meetings-so.that
all staff members can be aware of what transpires’in the meetings. + '~

3. -Write and distribute newsletters: to’ staff and parents. Staff, and ™" °
. -.even school-age children, can contribute to the prodiction -of the =
parent newsletter. -~ ;\1 R Ce e
-~ ... = 4. Schedule staff development sessions- organized and ‘conducted by - -

LG .yarious staff members... This allows for staff input” in curricular . =
and® . instructional - matters-and: .provides - teachers  with ' “'the .

- opportunity. tOVShAreétheir.specjal’ski}]s,Qnd“interestst:KSchedulefl?'ﬂ

the sesgions so that all stgffrmémbethcan,participate;_f',} BT

TS N

.. 5 Schedule weekly:team planning mgétithJWhere*a1l'availab]e“staff'inf-"L
one room discugs_plans and responsibilities for the following . .~

AT _weeK. A weekly planning meeting for staff in all three rooms, or . ~

S ~ - 'in both | preschool rooms, might. also.:be ‘helpful " in - providing -

S ‘ instructional coordinatiog,betWeEn rooms. o

6. Organize ' an’ ;r;icu]atidﬁ»_mgeting in ‘Jurz .or  September “where —
 Children's “{enter teachers’ and kindergarten teachers discuss the :
‘incoming kindergarten children who have been in the center. ° - o

" Center Climate =~ o

s
rI

. 1. Establishia "Parent'Watchﬁﬁprogram;"lPrOVidefparentS‘Who'Iivejneara;
. . the center with the phong*numbers'of~schoo1fsecunity;_the police - -~

- department, the fire department, and perhaps the supervisor ‘or:a

staff member. who has keys: and lives close to the ' center.  Encourage: '

R : . the parents to.keep an eye on the.center and recognize them in some ' =
ey o way for their help. I S ; FUREE
’ _ o _ _ | .
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i // 1 .
'-Schedu]e three or four center. cleaning days throughout the year
c]ean1ng out closets, repairing damaged materials and equ1nment
organ121ng cupboards, washing toys etc. ‘

i /

prob]ems ‘or- concerns when they feel .it° .necessary. The

vkthe1r concerns and. reso]ve them together in a

1"1\

1nforma] manner.

and | short biographical sketch of each'can/

be disp ayed dur1ng t
month in. the ro?ms, ha]]way, or ]ounge. A

1
3

-~

’Teacher~Expectat1ons iWYf-\;i:t

the b
~relati

sl
/

No spec1f1c pract1ce were, found at the centers stud1ed which wou]d“i_
.promote high teacher expectations of children's achievement.' Th1s/?actor:"
- seems;
be: to'

to relateenore to ersona] attitudes. Ong suggest1on, however, might

Simply ]earnlng, .or being

asic - sk1lls ‘might
onsh1p between

il

R / .

o

Provide teachers and a1des the Opportun1ty to eet and dischss'anyv‘

_supervisor may or may not be- invited to -these’ “rap sessions." . Theyc :
. can enhance, staff morale by .allowing teac;frs and .aides. to a1r

v Select two ‘or three ch11dren, staff me@bers, and: parents and honor“&
" .them as, for example, "Staff ‘Members of ‘the Monthx A photograﬁ_
e

'schools in which poorjand minority chiidren- masterd?
change .some staff -members® fee]1ngs about’ the =
me background and ac ievement . and lead to h1gherf»

n _expectat1ons of a]] chi dren. . - L

Staff - members” children, and- even parents cdn participate in

fam1]1arize 'staff members with some of the findings of the- effect1ve’v”h
__schools research ‘through staff deve]opment ‘
" reminded, that there ar
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APPENDIX A ~

"TEACHER/AIDE_QUESTIONNAIRE® RESULTS

A

On the following tab]

A
~.L,”—,_—-B—
c

D

E

~. Items fo]]owedrby a-

es;

Strong]y d1sagree

=-Disagree -
= Undecided, uncerta1n
= Agree

Strong]y agree

“(RV' have been scored in a reverse

~mdnner because agreement W1th‘such items 1nd1cates that . the

factor be1ng measured by - these 1tems may not be present ‘at -

For. thes

A the center.

A
B
C :
D
E

sca]e ls reversed SO that
Strong]y agree oo

- Agree. B
ndecided, uncerta1n
isagree "
trcngiy d1sagree

e-ltems xh

U
D
S

-

.';7£3A ;



TEACHER/AIDE QUESTIONNAIRE RESULTS
(N=77) " |

Responses =~

I. Instructional Emphasis On Bas1c Sk1lls ; v _A B. C P E .
3. A Tist of instructional: ObJECt1VE$ in lan- - E
- quage arts exists and is ava1lable to staff 11 6 ;] 411 28 |
5. Teachers and aides: genera]ly do not follow T ;j '
: a written curriculum:in the areas of. langaage, B
.o social-emotional development, and.-health/ o b R
- .___nutrition when p]annlng for 1nstruct10n. (R) 12§11 21 34 27 [(1 omi
- ld.' Written 1nstructional obaect1ves in- | | i ) .
‘ : ~ language arts are the focal po1nt of , b 1 b e
. language 1nstruct1on. ‘ , g 1111 7] 44 r*13?.k];omjt)

"15. A 11st of 1nstruct10na1 obJect1ves in
* social-emotional development ex1sts and B . B T
is ava1lab]e to staff . _ .| 3 3 5] 43| 23

21, Written instructional objectives in . . ,
' . health/nutrition are the focal point | , N R T P B
of health/nutr1t1on 1nstruct1on. .;kw~-~~:~§§“f7*"4 17 9] 41| 16 | -
26.' A list of instructional ObJECt1VES 1n I
- health/nutr1t1on ex1sts anq/Js ava1lable :

to staff. A
52. 'Hr1tten 1nstruct1onal obJect1ves 1n ' -}i‘ N T . i T
© - social-emotional" development are the , BEES ESO LU IR Gt Ee
. focal .-point of 'instruction in. SOC1a]'_MWNW;WJ,g~_~;>-“ij el R B
_'enot1onal development.-¢ o 1.3 61 141 40t 14
77340 There are written. cunricu]a in the. areas" RN O B o Lg'f’“ﬁp_’ o
., of language, social-eémotional development, e N R PR
and health/nutr1t1on. : . . 2] "1].5] 48] - 20
43, Teachers and a1des(follow wr 1tten'lesson u‘ | 5 t N
plans for da1ly instructional- act1V1t1es. S 12| 0] 351} 39
Lo Co ' o o .
" 49. Children are- not often proV1ded w1th in~ e R
L d1v1dual1zed 1nstruct1on. (R) . , 1 2112 2} 35] 26"
54, .Th1s center has -an effect1ve instructional . : §§*% L :é
program in the areas of language, social- - . "] L R
emot1onal development and health/nutr1t1on. b1 1e2) 31 411 30 4 T
o T TOTAL 844 . 123 | 65 | 51| 443262 |~
;i'.PERCENTAGE B .7 17.7 16.0]52.5131.0 o
— C . L . o . L
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: theck11sts, observat1on, etc. ).

~ Ongcing D1agnos1s and Assessment
- of Children's Prqgress

Multiple evaluation methods are used to

.assess children's progress in language,

social-emotional development, and health/ -
nutrition (e.g., work. samp]es, mastery B

\
\..

A

ResEonses
¢

B

D

42

.. Ch11dren s eva]uat1on information is

regularly used to p]an appropr1ate '
nstruct1on . n

10

13.

Re-teach1ng and remed1at16n pf speC1..c

--skills-in"the -areas-of-language,- ‘sociale: -

emotional development, -and health/nutrition -

" are not important parts of the teachxng

‘process. (R)'

43/|

720 . ,

24.

e 3 LA — ~ rg

Teachers and a1des c105e1y'mon1tor
children's activities in language,
social-emotional deve]opment and
hea]th/nutr1t1on .

47

."Teachers and a1des provide ch1]dren .

with spec1f1c feedback on their - -

- performance_in language, -social-
- emotional development, and hea]th/

nutr1t1on act1v1t1es..

-

. There is un effect1ve center-w1de record- o
~keeping system to facilitate: teacher/a1de '
»awareness of ch11dren S progress -

jor =

;p‘There is frequent and reguTar commun1cat1on PR
. W1th parents regard1ng children’s progress

49

;4q

There is ongo1ng, 1nd1v1dua11‘ed eva]uat1on

v of- chlldren s progress Sl Lo L

ToTAL_ 615

37

©23

1332

3.7

'PERCENTAGE

rec

.8:16.0

53;977

s ban [




' Responses

‘ 38.3 S

III. Administrative Leadership A B . C D. E
1. The dut1es and’ responS1b111t1es of staff members ' .
are clearly commun1cated by the superV1sor 0. 510 31 {41
'g4.. There is clear, strong, centra11zed in- . " .
e struct1ona1 1eadersh1p from the superV1sor. 3] 5 ‘11 31
'g 7. The superV1sor encourages and uses sta?. in- . . "‘_;,, :"»_ -
’ put 1in: adm1n1strat1ue and currfcu]ar matters, 01 2 71-36 | 32
711, *The. superV1sor s accesS1b1e to discuss . R N .
o matters’ dea11ng w1th 1nstruct1on and ESRE DR I - S
; ch1]dren S progress. - 1 2 5] 39.]30..
A,‘ 16, The superV1sor makes few classroom ob- 'e“f :.-fﬂi o ,~f;ﬁ
o L servat1ons each year (R) : o 111 17 ol 21| 28.°
" 22. The supervisor CIosely mon1tors and 1 11— ] B
coord1nates 1nstruct1on - - 3 41 11 54 |15
25. The supervisor is h1oh1y visible - N R B
' throughout the. center. - 2 9] 0} 35130

28. - ‘The superV1sor seldom makes 1nforma1 contacts ';“_wﬂ,_slmw .~f'-“$;“”'”

' -W1th students. and'staff around the center*‘(R)”' ‘5114 0§ 2 | 32
T.wwv33i” The sasék§¥s8r requ1res and regu]arly PR R R e ?1:f‘
L reviews Tesson p]ans "2 1 24 -8} 30 |35°

736, The supervisor is an 1mportant in- R R R B b
- structnona] resource person. - . .4 0} 3} ‘1| 39 734:

38. The superv1sor frequenv1y commun1cates to in- - | | R . S

g _‘dividual teachers and aides ‘their responsi- EE R TN U B
| b111ty in relation to ch11dren 'S progress. 31 7131 40 | 24 |

: p41. “The SUperv1sor is very act1ve in secur1ng "fg -
: sufficient supplies, instructional : S o
: mater1a1s, and qujpment. 21 1. 2§ 371 35
l45. Instruct1ona1 1SSUbJ are se]dom the \ R N -
. focus of s+aff meet1ngs. (R) 1 13T 29,
.’48. .The superV1sor emphas1zes the mean1ng and i N E
. use of ch11dren s eva]uat1on data. : L 0 6 81 45
S . ) B P .
*  53. The superv1sor, teachers, and a1des work N B -
.= together to coordinate the instructional N IR R R
‘ program W1than and betWeen rooms.. - A I 31 43 | 24 -
) S ‘ TOTAL. 1 154_..-~-"'35 95146 536 |442
Lo o o PERCENTAGE .0 8.2"4.0 46 .4

737’”‘" o

8




27,

Resgonsesi

a2,

(1 omit)?
. l?/v B

Center Climate A B c D
2. Children exnibit positive R R O
attitudes toward instruction. .0y 4 3] 52
9. \Ch11dren s d1sc1p11ne 1s a prob]em. (R) 3112 2| -46
,i3? Chl]dren s behaV1or 1s genera]]y p051t1ve. ' 0. 7 '\”1 50
18. ATeachers, parents, and the superV1sor | B n'ﬁ'x, 3
__assume respons1b111ty for d1scip11ne. 2 13| 3| 46
The center bui]d1ng 1s neat, c]ean, . ,1 -
' and comfortable. : a . 2 0| 0| 37
A positive fee11ng ex1sts throughout | . I
this center. _ _ 2110 ] 0] 34
31. The atmosphere is safe and orderly. ol 2] 1/ 3
.35. There is insufficient bu11d1ng 1.7 ,anm_;'
secur1ty. {R) < . _ --5-4-10-1"75¢ 31-
: 37("The staff exh1b1ts conf1dence, |
. cheerfulness, and willingness. to ‘
_ perform ass1gned tasks. ‘ 07 6 | . 2| 41
39; There are adequate safety procedures A .
- and regu]at1ons. . . : 0]-3 ‘0 35
The grounds and bu11d1ng are not ‘\ ‘ | :
we]]-ma1nta1ned. (R) G 1 8] 1 31
443, The' R 1or1ty of ‘the staff 11<e the ‘ U B
cente:s-and are proud 'to be @ part of . R N
. it. v , 1 2] 31 26 |
50, Most ch11dreh Tike the'center and are N I
B hagpxﬁabout be1ng in the center. 2] 1 1 37
' 55.?-Most staff, members have similar B R o
- .. opinions about“the edUCat1ona1 goa]s : . B
of the centnr. - 6 | 3 44&; 24
T ToAL_ 1,075 19 | 74 | 25| 544 |413
PERCENTAGE ~ |1.816.9-{2.3|50.6 |38.4
Y
.,'". | ’ _70_



'Teacher Expectations

Almost all children are expected to master
basic skills in the areas of language,

social-emotional. development, and hea]th/
nutr1t1on. .

A

Resgonses y
0

c

B

44

14.

‘Teachers and a1des believe that they are
responsible for all ‘children mastering. the
basic skills in language, social-emotional
development, and hea]th/nutrltion at each
age level. > .

|

17.

Teachers and aides be11eve that all ch11dren
in the center can master basic.skills in

~ language, social-emotional development, and - .
health/nutrition as a direct resu]t of the .

instructional proqram. ) -

43

g e =

—The staff believes' that a child's home

background is the primary factor that
_ determines individual ch11dren s achieve=~
ment. (R) .

‘18

_ 23

-22

29.

'Teachers7and aides hold cons1<tent1y high
—expectations for all chlldren. ;

16

39

47.

95-100% of the children in the center can,
be egpected to complete hmgh school.

16l

F

52.

Low achleV1ng ch11dren answer quest1ons
from teachers and aides as often as other

.~ children. v .

_26

13

.- 88

30

261

TOTAL- 535

5.6

48;6

PERCENTAGE

71

16.4°

126 |. ~
23.6|
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APPENDIX B - B

A Descrigtion»of the Four Sample Centers

Location’ |
The.four'ChiIdren's Centers 1in the studydare Iocated.in'different_

N'bartSﬂof the Los Angeles area;'4TabIe A shows the Tocation of, each center.

ey

T v

Each is Tocated on the grounds of: the e]ementary school of the same name._

<

The four centers are qu1te s1m11ar w1th reSpect to their phy51ca1

:-Iayout Each has three classrooms. two~for—preschoo] and kindergarten

5.~Ear1y Chlldhood Educatlon and one in. Educatlonal Admlnlstratlon. All arem'

.ch11dren and one for schoo]-age ch11dren. -Each has an office, k1tchen,'

Tounge, and bathrooms. The centers' p]aygrounds are fenced and there are

.gates leading to the eIementary school p]ayground
Staff Data

A1l four superv1sors in the study ‘have - Master s Degrees three in

women - and each has been superv1sor at .her present center for four or

\ -

I

Lo s 78

| . ‘Table A | :
! ~+ Location of Sample Centers =~ | .
T . cHitd Deve Topment LAUSD - . -
Center . - City - Division-Region . " Region -~

Dolores Street " Carson 1 A
Fair Avenue North Hollywood - 7. - E
,Glenfeliz'Boulevard - - Los Angeles 5 H
Westminster Avenue " Yenice | 9 "D

,PhysIca] DescrIE_Jon I '3****“*f”“"”“*‘ o R -




five years. Three of them have been SUpervisors'at other centers and two -

| of them are two-center superv1sors (i.e., res sponsible for supervising two

_centers) They have an average of 14.6 years of service W1th the Los

.

~ report the ab111ty to speak some Span1sh 0ne Speaks f]uent P111p1no
N\ e - - O,

Besides the SUperv1sor, the center staffs consist of teachers (both

tota] of 21 at the four centers 1n the study All but two teache"s are

/

- !

em-14;j“‘ Permits. Thezr Iepgth of t1me at the1r present center ranges from one

\ month to Zf years, W1th an average of 4 years,. l] months Three reporth

\

: Ange]es Un1f1ed Schoo] D1str1ct. One Speaks Spanish fairly we]] and two }

' he]per, and a° custod1an Each center has five or <1x teachers for a-'

Bache]or s Degrees, and six have Assoc1ate of Arts Degrees ' Four have

e1ght»hour : and four~hour), ,educat1ona] ; a1des (both six-hour 'and"f

.three-hour), a senior c]erk-typist, a cook -4 housekeeper, a food serv1ce;;;;N}h

women. One has a. Master s Degree 111 Educat1ona] Psycho]ogy, 13 have_~;f"f

: teach1ng credent1als and ‘the . rest ‘have Children s Center Teaching ) -

\haV1ng a good or exce]lent abf11ty to Speak Span1sh*and 1 c1a1m a fa1rlffijf

or m1n1ma1 ab111ty. 0ther Ianguages represented are French (2), Pi]ipinov"V ‘

)I
LN . ! e /

Ql), and German (1; . R D /

!

3/
o

r‘.’ e
/ -
j

fnom a low of three dt one center to a h1gh of $ix. at another A]] but R

one are women __The SIthOUF a1des are more stab]e than the teachers.~

. Only one s1x-hour a1de has been at h1s/her center for Tess than four

- years wh11e 12 teachers share th1s character1st1c. T1me at the prqsert..f

" center ranges from 2 years,lﬁ months to 16 years, W1th an average ‘of 7

___.~/_..

°[years, 4 months. Four have an Assoc1ate of Arts Degree, three~have some“'

]

[ : / : co. '1

The“e are a total of 19 snx-hour a1des at the four centers, rang1ng .

' co]]ege ‘but no. degree, and 11 “have h1gh schoo] d1plomas L Two have,

.\ Ch11dren 3 Center Teach1ng Perm1ts qua11fy1ng them- to be teachers Four""

'/, .




.aides._ Their numbers range fiom a Tow of nine at two center

Children's Data o i~

- /

report be1ng fluent 1n Spanish and three say they have m1n1maT or fair

4

ability o speak Span1sh Other / Tanguages reportedly Spoken byg’the
. /

. six-hour aides 1ncTude French/13), Arab1c (2), Greek (T), Ita11a /(T),

Yugoslav (T), and Japanesé (T)

The most numerous staff nwmbers at each center are . the t\ree—hour

s,to a high

of 12 at abotherdfor a tdta] of 34. Three are men. They are less’ stabTe

than teachers.,' Twenty-two .of . them (65%) have been “at the1r"current.

- centers for Tess thar four years. T1me at the present center ranges from

L-]

s1x months to ten years, with an average of 4 years, 2 months Onevhas a;‘}w

Bachelor's Uegree, three have Assoc1ate of Arts~Degrees 16 have some?’

!

i_coTTege but no’ degree, and 18 have h1gh schooT d1n1umas. Seven report an’

'exceTTent or good ab11§ty.to speak Span1sh and nine cﬂa1m fair or‘minimal

(4 i v

'ab111ty 1n Spanish Other Tanguages represented include Frencn (2),°

' Greek (T) Arab1c (T), ItaT1an (J), and Japanese (T)

The staff rac1aJ and ethnic data for each centLr ‘based on the Fall,.
1982 Rac1a1 and Ethnic Survey, are presented in TabTe B (see next page)

At DoTores Street the staff is predom1nant1y BTack At 'Westminster 3

AAVenue the maJor1tv are . BT k and aTmost a thf/d are Hhite At Fa1r

Avenue and GTerfeT1z Bou]evard the staffs are m1xed HTSpaHTC and Wh1te. N %,

’

[ N
fa

' The' totaT number oﬁ ch11dren served at the four centers during theg'i -
week of Apr11 ]1 15 was 543 “This ranged from a h1gh of 146 ot one1‘L
_center tp~a Tow of 128 at another. Of the 543 ch11dren 260 (49%) were

preschooT ch11dren and 283 (51%) were schooT-age chlldren. The number of~

preschoo] ch11dren at a center ranged from 46 to 72 (three centers had 71

or 72) The number of schooT age ch1Tdren ranged from QO to 82. The

. . II »

S “" ) . S ¥ S i

r e

¢
J
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s h . _— - Center
/ . ‘ 4 - .
. " Dolores - Fair = Glenfeliz westminster
Number certificated staff = .6 6 5§ 5
Number classified staff = . - 19 w1 1
" Ethnicity: % Black 0 68.0 - 14 48 519
e ‘ % As1a!VPac. IsTe. - 8.0 .. 4.3 19.00 . . _...5.3.-
% Hispanic ' . 8.0, 39.1 28.6 5.3
6.0 " 139.1 476 31.6

. Table B ]
Staff Racial and Ethnic Data

.
il

"Note; These data are from the Rao1a1 and Ethnic Survey, Fa]] 1982Qf

" in the center for an average of 1 year, 1 rmnth Of the 283 schoo]-age

- children, 90 (32%) were k1ndergarten ch1]dren W1th an average +1me at the

"year was found and expressed as a peréentage of the’ number of - chwldren at

= %,Nhlte | _l . i'

X

[
\

average age for the preschoo]ers was 4 years, Z months and they haVe bee"*y

center of 2 years, 1 month 136 (48‘) were 1n'grades 1-3 with an average

t1me*at the center of 3 years, 2 months- and 57 (20%) were in’ grades 4-6

W‘th an average t1me at the center of 4 years. | |
" To obtaln an 1ndex of the 4ra s1ency or. ctabl'hty of the Children,t“T
\\ " Y

the number of ch11dren at each center\who have been there Tess than one N(;

s
-

the center during the week of. Apr11 11- 15 ‘ There was some variation in-
this f1gure. Not count1ng the 16 State Preschoo] Program ch1]drer (51nce
the program is on]y ten months Iong), the percentage of chlldren at the
center ‘less than one year ranges from 21, 5% to as h1gh ‘as 41,8% A

AH centers have chﬂdren w1th a* home language other than, or 1n :

i
T
B o

i

e N o o
L e 52 A
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e

;
[
/

\ | ,
addition to, Engh’sh s At two centers, such children ars a maJor1ty, and

at another they make up 86% of the chﬂdren. . Spanish :1s by far the

predom1nant home language but 14 other. Tanguages are a]so represented

As an 1nd|cat1on of the soc1o-econom1c status of the fam1nes with

chﬂd~en in the four centers, the week]y fees paid by fam1hes with at

'Teast one ch1 Id attendmg qu t1me (30 hours or more) were recorded,

Durmg the week of April 11- 15 there were 209 such famﬂzes. of these

.._93 (44%) pa1d no fees 1nd1cat1ng that they were either rec1p1ents of A'id

- to Fam1hes w1th Dependent Chﬂdren, Supp]ementan Secur!ty Income, or the o

0

tState Supp]ementa] Progrem, referred for chﬂd protectwe services, or

had 1ncomes be]ow 53% of the California med'lar famﬂy 1ncome for their

N \

_'_fam]y size. - The number of such fam1hes at each center ranged from 7

about 42%. of the center's fam1hes)

prs

(re; resentmg about 20% of the center“‘ fam1hes) to 25 (represent1n
P g
- {

RS

TabYe c (see next page) presents rac1a'l and ethnn, data on ‘the
|-

, “-"chﬂdren at each center. These data are from the Faﬂ 1982 Rac1a1 and

" Ethnic -Sur.ve_y, Fa1r -Averue 1s  aTmost all H1Span1c, and GIenfeHz

""'Lu’lo“res Street and Westmmster Avenue are m1xed HiSpamc and Black

e i o

Rl
d -
) -
ey e

' .
% .

_Botzlew;‘éird -is predom1nant1y H15pan1c with almost cne-fourth Wh1te. 3

]



B T . N\ . Loyt
/ - | | \\
| ; \ |

i S TabIe C. \%
o S ’ Ch11dren s Rac1a1]and E\Fn1c Data-

i
|

| \\Q Center

| | I
| \ e
: \ : P Do]or Fa

-7 : \ ‘ _ —
:  Number preschﬁo] children . | 42 . 72\ 66 - - 64
. o R i e , . . . ” "
'// - ‘Number school-age children '"tf (”‘8§ k 75 \\ 63 62

{' Glenfeliz Westminster

/ ~ °  Ethnicity: % Am. Ind./Alas. Nat 2.3
/. o % Black 44/.6
/ o ASIan/Pac. Isle.’ ]f 5 :
] % Hispanic - 31.5- 89.
% White - . 10.0 8.
- Notes. These data are from the Racial and Ethnic Sursey, Fall, 1982.

. < i ' \
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- .APPENDIX"C

INSTRUFENTS -
. Worksheet for Program Review

Item Ratfng Scale
S -No ’ .
\ Opportunity {No - . '|Some ' Abundant

' ' to Judge |Evidence |Evidence EV1dence _

=k

I. OBSIRVATION - — | 1

A. The Setting C _ T

1. Each child has a place
to put his/her belongings.

2.. A quiet clean area is "
available for a child who
may nPid to nap or rest.

. 3. Furniture and equ1pment

f : (indoor and outdoor) are :
o - of appropriate. sizes
o .. for children. :

o

4. Sto%age - reas for materials |
and equ---:nt are adequate .
and aces.ible to children.

5. Materials and. e3u1gment S ‘ };F 1 &
Co are in g¢good-con 1t1on; : : o

5. Bulletin board d1sp:uys are at
"the eye level. of the cn11dren.

7. There s amp]e display of . ' o e
children's work. . B} . B B e

. 8.. There are’ wr1t1ng examp]es . B B DR IR AR B
visible to the children =~ *~ | - - R : ¥
(manuscript for preschool, : . A

, curs1ve for schoo]-age)

9. Learn1ng center materials
are set up prior to L
childrer’ entering c]assroom. .




"-Page 2

—

No
Opportunity
to Judge

Item Rating Scale

No .
Evidence

Same
Evidence

Abundant
Evidence

10.

A variety of mater1als and
- equipment are available:
-housekeeping area
water play

sandbox

art materials
cooking utensils
musical instruments
equipment for large
ahd small muscle
development -
carpentry too]s
blocks

books ‘
dress-up clothes
puppets

sc1ence cquipment

H.HH

HIHH

The Program

Ch11dren generally appear
happy, 1nterested and at- ease.

Conversat1on among . ;.
“¢hildren and adults is
relaxed, fr1end]y, and
-natura].

-There is a variety of. -
~ planned activities that -
. includes:

math

Tanguage

science s
‘nutrition.
“health

safety :
tphys1ca1 actvvaias
drama

cnrial studies

%'}H‘lHHH




' “Item Rating Scale

z

. Page 3

No

"_Opportunity

to Judge

No
Evidence-

‘| Some

Evidence

Abundant
Eyidence

. There is a variety of language
development activities, such as

sharing, songs, drama, stories,|.

.7 poems, role playing, ctc.

- §. Activities are presented
in a manner which promotes
. the use of a varfsty of .
" -senses: smelling, feeling,

tasting, seeing, and hearing.

6. The daily schedule 5
incorporates: W
.- a balance of active
. and quiet play

- a balance of outdoor

and- indoor play

—_— - a balance of
structured and -
free time

individual, small
’ - group, and large
group activities. -

7. There is opportunity for: - -
“ a1l children to partici-
~ pate in various activities.

8. Children's work reflects
individuality.

9. Children help in preparation
: ‘and clean-up of activities
© . and meals.’ '

10. Whern the children’s language
is other than English, both .
" the primary Tanguage and
English are used freely.

.




ItemlRatiqg Scale

Page -4

No

to Judge

Opportunity

W

No
Evidence

Some
Evidence

Abundant
Evidence

"12. Food. is served in a
comfortab!e atmosphere.

T

. 13. Chlldren are taught prOper
- eating behavior-both—
: ---through verdai dlrecLzonv
and adult medeling. -

]4 Good health habits are
mode]ed and encouraged..

C.
B P

The Staff .

There ‘is an attractive,
well organized, efficient
office afea;

. The administrator spends
time in the classrooms
- ‘monitoring and assisting.

3. Parents are g;éeted when
they arrive.&k
4. Aides, parents, and -

volunteers. are invwolved in
activities.’n an anproyr1ate
anﬂ va]umb \ "

"Materiéié G, :
show evi & of planning.

6;-{Staff membera use appropr:ate

fmot1vat10n techniques.

‘ Ch11d'en are gu1dod bv
b quest oning.

Staff membei:: éss‘ist,'j'n‘tﬁe '
deve1opmenu 7" children’s
verbal-skilTs by conversing

with them, modeling. a<L1ng
+herm auestians. and

8.

.oyt
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Page 5
: oltem Rat1ng Sca1e
. — - v ’ No I ) : ] _ '
o T :  Ppportunity No Some - | Abundant
ke : ' to Judge = | Evidence | Evidence | Evidence
9. Members of_ the staff act1ve1y P :
. -11st=n to chlldren._ ‘ . - T : :
: Dt . 1 ‘ } DN ' = S ) .
10.'Standards, behav1ors ' " i ST ] T
and.attitudes are ; N B :
' meaningfully modeled. . . | : N
11. Staff members help children .| =
. resolve-conflicts in a N
p051t1ve mantier. R
]2.'Ch11dren receive support ,
o when hurt, sad, frustrated,. R P RS .
~ or otherwise distressed. ' : _ 1 AN
13. Members of the staff show . | _ B , N
- warm, positive, attitudes . " s : N
toward parents, children : 5 : o
and each other. o  E - : ] N\
14. Actions and Voiins show . o . U R : ‘f"“\\\f”°“7
profassional att;,udes and— | ' SR N
) relationships among . o - L e \\\
staff and ch1.dren, . LIS B : N
D. . Parent Iuvolidwit ~ . | - 1
1. Parants are see» i the S N ~ __o;__ql,;r“of
- Center._ o . X . Sy
2. Parents are 1nvo]ved in ) o ,
relevant, useful. S o .
act1v1t1es. L R T S AT
3. There is curvent in- S [ R : 4 L
o Formation for parents. - , Do R L e b
I on a Sp8C1f1ed bul?etin . T - R N
_board. - ‘ E a S . o : o
4. There is 3 fasﬁ-box for - ; ; B
parents in e snuc1f1c a ( o
place. E 2 ]




Page 6

- ' o ‘ . | Item.RatiﬁQ Scale
i No .. o T

Ppportunity {No . Some - . }Abundant
to Judge Evidence | Evidence |Evidence

11, INTERVIEW* | e

'A. The Setting

1. There is provision for
/ . program adjustment -in
‘inclement weathar.(1)

o

2. ‘Interest areas ‘are changed
© from time td«timg;(E)

~ B. The Program- e |
1. Foiidﬁ-upidahpfahiéhs” .

S discovered during the

S . daily health inspection .

' occurs regularly.(3) .
. L

2. -Weekly Tesson plansigre
_fnw_‘prepared.andufol1o§edf19) -

3. ‘Individual needs and . M
4interests are identified . _ L , e
aid activities are - 1. B ' :
provided to meet them.(8)
4, Children are grouped for
" reasons related to their — e
interests and needs, and groupsy - o} o . 1
are changed as the interests .} - o '
~ and neeas change.(6) =
5. _Mu]ticulturaTﬂawareneSS'is : : b RIFEEN AR
develpped through a variety o . - . SUTEEI e
‘ of activities, such ast - | ' ‘ o o
s o musicT ’

games (-
dances - = R I
costumes : B L o
Tigeratwre. . - L . V. e
Cwisitors. oo, a0 b - R SR L
. vield trips .. ERE 2 T ey
Cfoods (72 L SO L L




Paée 7

to Judge

Item Rating Scaie -
Ho . ’ :
Dpportunity | Ho Some Abundant. -
Evidence |Evidence {Evidence

c.

‘2ach child's progress

“[.cogferatlve

o o

Thn Staff

Sta.f are ava11ab1e who

spezk the primary 1anguage
sf chiicren whose primary
language ijs not English. (2)

Staff development is p1anned

and implemented on the basis of}
idenitified group and individual

needs related to program
improvement.{15)

~ Teachers and aides are aware

of the planned activities
and know their duties and
responsibilities related
to those activities.(10)

" Cormunications with parents

are -ordial, frequent, and
in a language understaadable
to parents.(11)

Per:odlcally, information is
sharad with parents re??rgtng
2

" The children's center staff

and elementary school teachers
meet to discuss children's

pregress and to plan
(14) :

Health and soc1a1 servxces
available in-the comnunity are

nadn kno;n +o parents.(4) -

Parents are. g1ven

- meaninyful and active -

Pavent Invo]venelb R

role at tha centir. {13)




7 Fage 8
I71. INTERVIEW Quzsnons* |

S TA -A,1 1. Are there any changes in the program when jl*s raining outs*zde‘?
: 1f so what happens7 i .

9

ST A -C,1 2. Do any children have a primary -language other than Eng‘hsh" ’
L If so, how many? S B _ .

What languages? . . '
Are there any staff members who s_peak those la'nguages?

<]

@

e

. ST AP-B,1 3 If a2 child comes to the renter one day mth some type of
health Rrob]em would that prob]em be ‘detected? v S

) ) ; - If so, how?
’ what act1on, if any, wou]d be taken?

7,
;

s




S o Page 9
STP -£,7 4. Haat t pas of health and sociz] services are ava1lob1e in the
community for children and uheur families?

i

STA ‘—A 2 5. Do the interest centers change or do. they cont1nue on a long
: term basis? AN

. If they are cﬁanged how often? i N

et . -t e

Lo P

STA P-B,4' 6. Are the ch11dre1 grouped fo* different act1v1t1es7 '
e s+ 1fs03 how are these groups deterfained? ‘

" Do the groups change?
How often?

it




Page 10 :

-
4

- | P P-B,5 7. Are there act1v1t1es wnich nelp children 1earn~ab01t their own
_ culture as well as the culture of others? .
What kinds of activities? e e
i.
' e /
/
L%

S T AP-B,3 8. Are there procedures or methods for d1scover1ng the 1nd1v1dua1
needs and”interests of the children?

If so, how often is it done?: . o ﬂ ' o
Are these needs and mter'estscons*lder-c:fl when p]anning
activities? ' : /
In what way? . ———— , o !
. . . o /
. y .
- -_..._’./.. . . /
+ ’ ¢ :

b ¥
%

S T A -B,2 9. Are any klnd of wr1tten Tesson plans prepared? .
If,so; on what basis -- ‘daily; weekly, monthly, etc. 2 ¢
. To/what extent are these plans fo1lowed? . _ _ / l,ﬁ .

e

Ry . : Co : . ’
,




. : ' ’ Paae 11
STA -C,a‘ 10. Who prepares the lesson p]ans7
If teachers alone, how are zides made aware of the piarned
activities and their respons hilities?

-
. W
X . -
' - i i
. — ‘ ._' "//
. Vi
STP -C 4 110 Is there apy communication between center personne] and /
g parents? . F
S 4]. .~ If so, please describe? o : /
. - ) For what purpose?. "
j In an underatandable 1e nquage? /.
/
. - /-
- \ . ’ - . -
ST TN ‘
. % , o s P
? .
f
N : o 4 ’ g .
. . v ’
- STP ~C,5 -12. Are parents givea 1nformat1on about their. ch11d‘s proaress
< . . or Tack of progress7 , / e
) H°w7 : ) 1‘ ' L o ' S i / . ) o . e
How often? - ‘ / s e
In an understandable language?, i S
: - o o/ ‘
e | [
! — ' 1 " ,’ . P
. 5',‘ i ! ' i -
-3 T - . e
. . - , . ,/ o - .
i . ; ’;‘I o
_ — e
P .
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, , _ : T Pace 12
S 7 A P-D,T.13. What kind of things do parents/"ou do at the cente

. . tutoring . =
. “ - prepar;ng materials ' ‘
. « T setting up and cleaning up
) _ paperwork
. planning
conferencing :
: parent meetings = : >
i
< _ -
'i_ [ -*

o . ‘ - - , . .8
i z TA -C,6 14. Is there any communication between center personnal and staff
- at the elementary school? : I ‘

., If so, please describe?

"How often?.

Sl

TR
—-‘N) EX

e /

STA™ -C 2 15. Is there any stafT’deve]cpment for teachers and a1des7 L

7 _ | Please -describe it. . -
o How is the content. determned7 s -
P Are'sessio eva]uated7 Lo e .
T How often fo the sess;ons oceur? ’ e

P o Haa staff de»e]opment Ted to‘any changes in the program?«

~

t
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Aruitoxt provided by Eic:

STAP

STAP

STAP

16. Wrat ar2 some of the best things about this center?

17. What are some of the things about this center that you viould
Tike to change? _
In what ways can this center improve?

18. I've asked you many questions. Are there any questijons you
would like to ask me?

- .95-
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1V. SUMMARY

Componant Quality Rating Scale

Door Minimum | Fair Good H
uality | Quality Quality | Quality } Qu

A. The Setting .

5. Th2 Program

=

C. (The Staff

D. Parent Participation

Program strengths:

Suggested areas for devalopment:

-96-~
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fame
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L
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Birections
Please:

I SO NG fold, staple, or mutilaie the ansier .

and 6 not write on tne
sack, '

~o

o Use only ¢ o 2 penci ]

<>

. In the first square in the bot Tabelad "LAST HAVE" write the first letter
of the razz of your center agd bubble in the eppropriate circle below, D0
0T write your nane on the angser sheet '

R =

. In the box Tabeled "PERIND" La‘bl e in the "" if youa 2 teacher or 2"
1F you are an aidz, :

<

., READ EACK ITEM CAREFULLY and decite the extent to which you agrez or
disagree with the statenent,

(=21

. Cerefully bubble in the circl2 corresponding to your feeling about the
statenent using the folloving categories:

= Strongly disagrea
- B=Disagree
= ndecided, urcertain (This response should be used as infrequently
El poss1bh=) :
D = Agree
E = Strongly agree

7, Hhen finished, make sure you have respondad to a1l items and marked only .
one respanse per item. Also, make sire tnat there are no exira marks on
the answer sheet,

. Give your questiomsire and completed arsir sheet to s, Harefs o will
check off your nane.

Thark you,



9.
10.
1.
12.
13.

]
b

15.

18.
19.

20.
21.

22.
23.

24.

25.

E

m

TEACHER/RIDE QUESTIONNAIR

A = Strongly disagree

B = Disagree .

g = Ungecided, uncertain (This response shouid be used 2s infrequently as possible.}
= Agree -

E = Szrongiy agree

The duties 2nd responsibilities of staff members or

Y

cleerly coarunicated by the supervisor
Children exhibit positive attitudes toward instruction. . ’

-

A Tist of instructional objectives in language arts exists and is avazilable to staff.

T.

here is clear, strong, centralized instructional leadership from the supervisor.

Teachers a2nd aides generally do not follow a2 written curricul

C . a0 um in the areas of language
sccial-emoticnal development, and nealth/nutrition whan 3usge,

planning for instruction.

Almost all children are expected to master basic skills in the areasfof ianguaga,-
social-emotional development, and health/autrition.

The supervisor encourages and uses staff input in administrative and curricular matters, "

Multiple evaluation methods are used to assess children's
social-emutional development, and health/nutrition (e.g.,
observation, etc.).

progress inulanguage, :
workx samples, mastery checklists,

¢
~

c

Children's discipline is a problen.

Written instructional objectives i3 language arts are the focal point of Tanguaga instructi

The supervisor is accessible to.discuss matters dealing with instruction and‘éhild}en‘s
prograssy i , :

Children's evaluation information is regularly used to plan appropriate instruction.

Children's behavior is generally positive.

Teachers and ajdes belijeve that the{ are responsible for all children mastering the baﬁ?c.
skills in language, social-emotional developmentyt-and health/nutrition at each 2ge level.

A l1ist of instructional objectives in social-emotional developﬁent exfsts and is avajlable
staff. : i : S

Th2 supervisor mekes few classroom observations each year.

Teachers and aides believe that all children in_the center can master basfc skills in
language, social-emotional development, and healthn/nutrition as a direct result 6f the
instructional program. oo .

Teachers, pzrents, and the superviSor assume responsibility for discipline.
Pe-teaching and remediation of specific skills in the areas of language, social-emotional
cevelopmenz, and health/nutrition are not important parts of the teac ing process.

The center building is neat, clean, and comfortable.

Written instructional objectives in health/nutrition are the focal point of health/nutriti
instruction. ' - : ‘

“

The supervisor closely monitors and coordinates instruction. ‘
The staff believes that a child's home background is the'primary factor that determines
individual children's achievement. . ‘ : .

Teachers 2nd aides closely mqnftor'chi]dren's activities in language, socia]-emotiona1 
deva2lopment, and health/nutrition. ; o )

'J

The supervisor “is highly visible throughout the cehter. ’ ) : ' v

104
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6.
7.
2.
3.
30.

31.
3Z.

33.

35,

-

35.
36.
37.
38.

35,
%

40.
41.

42..
43.
44.
45.
245,
47.
43.
“49.
30.
51.
52.
53.

.54

e

E

Strongly disagree
Disagree
Undecided, uncertain {(This respon;eqshOuid be used as infregquently 2s pussible.)
Rgree .
Strongly agree

M e W
nou "l [T

"

A 1ist of instructional objiectives in healtn/nrutrition exists and is availablie %to staff.
A positive feeling exisks throusghout this center. -
"The supervisor seldom makes informal contacts with students and staff around the center.

Teachers and aides holid consistently high expectations for all children.

Teachers and aides provide children with specific feedbark on their performance in language
social-emotional development, and health/nutrition 2ctivities.

’ z
The a2tmosphere is safe and corderly. i

Written instructiona al objectives in socizl-emotional development are the focal paint of
iastruction in sacial-emoticnal development.

The supervisor requires and regularly reviews lesson plans.

Thars are written curricula in the areas of language, socfaj-emotional development, and
hga!th/nutrition. ¢ ’

There is insufficient building security.

The uphrvxsor 45 zn Smportant instructionzl resource person.
The= staff exhx it co 1f1drrre, cueerfu?ness, and wx}71ngnass to pprforn ass.igned tasVs.

Ik superv1sor freauentiy communicates to individual teachers awd aides their responsibilit
in relau1on to childreu's progress.

There are adequate safety procedures and regulations.

Irere is an effective center-wide record keeping system to facilitate teacher/aide awarene:s
¢f children's progress. ‘

The supervisor is very active in securing sufficient supplies, instructional materials, an¢
eguipment. .

-

Th2 grounds and building are not well-maintained.
Teachers and aides follow written lesson plans for dally 1nstructiona1 activities,.
The majority of the staff 1ike the center and are proud to be a part of it.

-

Iastructional issues are seldom the focus of staff meetings
Thare 1s frequent and regular communication with parents regarg #8¥ng children's progress.’
95-100% of tie children in the center can be ?mpectpd to complete high school. : .0

The supervisor emphasizes the meaning and us2 of children's evaluation data.

Ch11drPn are not often provuded with individnalized instruction.
Hnsu children like the center and a- - napp, 2bmy hoing in the center.
ii .re is ongoing, individualized eva"\f - of chi]drpn%s,prbgress.

tow achieving children answer questi. . from 1eacherr and aides as often as other-children

The supervisor, teachers, and aides 'w -k together to coord1nate the instructional prugram
within and between rooms. .

This center has an effective instructional pragran in the areas of language, social emotic
deaa]opment and health/nutrition.

@"ist staff members have sin11ar opinions about *héltfgfational goals. of the center.

RIC o , -102-
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SUPERYISOR DEMOGRAPHIC QUESTIGHNAIRE

Center:

_How lang have you been a Children's Cznter supervisor?

How iong have you been supervisor at this center?

How long have you worked in LAUSD?

Education: (check highest obtained)

-

____High School Diploma ,
____Some college or university, no degree (If you check tﬁis, how
many years of colley2 do you have? )
____Associate of Arts Degres
____Bachelor's Degree
_____Master's Degree
____poctoral'Degree

-

Are you currently acing to school? yes no

If yes,‘whét is your objeétive or goal? )

Please list any licenses, credentials, or permits that you hold in the field
of education. ~

" If you speak any languages other than English, please 1ist them and rate your

~ability. . ,
Language , Ability
__Minimal __ Fair __ Good _ Fxcellent
_ ___Minimal __Fair __ Good Excellent
__Minimal __ Fair _ Sood __Excellent’
-103- 103



3 Center:

Your current position: (check one) .
8 hour teacher 6 hour aide
& nhour Ceacher : 3 hour aide

How long have you been working in this center?

How long have you been working in preschools or day care centers?

Education: (check highest obtained)

____High School Diploma _

_:__ﬁome coilege or university, nn degree (If you check this, how,
many vears of ccllege do you have? ) ’

____Associate of Arts Degree

____Bachelor's Degree

____ﬂastef's Deéree

Aré you currently going to school? | yes no

If yes, what is ycur objective or goal?

/

Please list any licenses, credentials; or n-rnits that you hold in the field
of luzmaricn.

o

If you speak any languages other than English, please 1ist *hem and rate your

ability. ) .
Language o ‘ 5bi]ity
N Minimal __ Fair __ Good Excellent
___Minimal Fair _ Guzod Excellent
. Minimal Fair __ Goou Excellent

A
~

o .

wos- . 104




basic skills

basic skills

basic skills
admin style

assess

admin SEyTe
assess
climate

\
expectations

expectations

expectations

9.
10.

11.

12.

Suserviser, Teacher Interview Form -~

What do you feel is the major purpose cr function of the center?
Wny is the center here?

Is there a set of wr1tten, sequential 1nstruct1ona1 obJect1v=s in
this center? ;

To what extent are these objectives used to guide instruction?

Does the supervisor:[Do you] recommend or require any
particular instructioral approach or supplementary
methods/materials to he used? -

What specific procedures (testing, teacher judgement, etc.) are
used in the classroom to evaluate children's progress -in the areas
of language, social-emotional development, and health/nutrition?

How often are these procedures carried out?
Are these procedures adequate?

wheré\;re the records kept? Are they accessible? -

~

How is the information obtained from these procedures used?-

-

What coordination of instruction (planning, -

‘o
discussion of particular children, etc.) goes . netween
morning and afternoon teachers?
What coordinat1on'of instruction (planning, saaring. -liscussion of

particular ch11dren, etc.) goes cn between teachers in different
rooms? ' ‘

What coordination of insv.uction (planning, sharing, discussion of.
particular children, etc.) goes on between teachers in the center

_ and teachers at-.the elementarv schoo]7

13.

14.

15.

What do you believe is the relationship between home background

(socio-economic status, family composition, parents education,
etc.) and children's achievement?

L)

What percentage of chiidren “n you expect will master basic skills
in the areas of language, ::.ial-emotional development, and
hea]th/nutr1t1on7

To what extent are feachers responsible fo~ children's achievement
in language, social-~motional deve]opment, and health/nutrition?

"2107-



b2sic skills 16. How do vou plan your classroom instruction in the areas of
sin style - languag#, sorial-emotional development, and health/nutrition
(daily, w2 ax]y, written, 1nrorma2)7

sic skills 17. How do you d=c1de anat to teach to your children? .
‘nin styie : T
- 18. Is there a mandatpd Purr1cu1um in the areas of language,
social-emotional development, ‘and health/nutrition which must be

followed?
assess 18. Cn what basis are children grouped for instruction?
" basic skills ' ' ’
expectations

basic skills. 20. Are sufficient supplies of instructional Water.a]s available?
- admin style

aZmin style 21. BDoes the supervisor non1tor and/or direct instruction in.this

center?
22. Is this supervisﬁon adequate, ongoing, effective? o
climate - 23. WOqu you describe the teacllng staff as ded1ca;ed7
acmin style As enthusiastic?

24. Would you describe.the supervisor as degicated? As eithusiastic?

SUPERVISOR ONLY
acmin style 25;Iﬁhat are fhg ¢hfee activities that you spend the”mpst time doing?
~ About how many hours per week do you sﬁend on each?
~aamin sty]e‘ 26. What are the three activities that you spend the least time doing?
About how many hours per week do you spend on each?
aémin style 27. What organ1zat10na] responsibilities do you" de]egate to staff?
admin style 28. To what extent-do you supervise instruction? How?

climate 29. Would you “describe the teaching staff_as ded1cated7
. As enthusiastic?

F—d
(>
c:
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<win style  30. Are thers any mechanisms for steff input in a""*nstrauxve

decisions? In.curricular hagterSf

aénin style: 31. Is there any in-service training or SLalf daveloprent7
. Descrlbe. ) . T

32. Is is adequate, ongoing, effactive?
te 33. How wculd you describe parentzl invelvement in tn]S canter?
[~

. ~. - 34, How would you describe parent teacher/aide re]at10nsh1ps7 Do you
’ think parents find teachers accessible? Responsive?

35. How wou]d you describe the relationship between parents and the

supervisor [yourse]f]? Do you think parents find the SLpervlsor
. S [you] accessible? Responsive? ,

. 36. How would you describe the re]at1onsh1p ‘between teacners and the

supervisor [yourself]? Do teachers find the supervisor [you]
accessxo]e;? Responsive tec their needs?

. climate 37. How would you describe the tone of the center with regard to
admin style discipline? Security? Maintenance? Staff morale? Hhé?

assess ’ 38. Is children's progress reported to parents? How often is this
information reported? In what way?

-‘admin styie 39. How is information about sdch things as po]1c1es,

climate ‘regulations, and procedures ccmmunicated in the center? (e.g.,
meet1ng>, memos, informally) Is this method effective? -

admin style 40. How are respon51b111t1es and duties of the staff established?
climate

41. What are the major s*rengths, the greatest assets of this center?
What are its most commendable practices or charactgristics?

42. What are the most pressing p*ob]ems, issues facing this center?
What practices, claracter1st1cs, aspects of the center are most in
need of improvemeni?

43. How do you think thete improvements could be made? How could these
problems be actively -onfronted and dealt with?

. - 44.-Are there any other things that you would like t~ tell me about
this center that I haven't asked about?
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ride Interview Form

climate i. Do childran here seem to enjoy the center? Why or why not?

basic ski1ils 2. W¥hat do you feel is the major purpose or function of the center?
‘ . rhy is the center here?
. e '
basic skills 3. How do you feel about instruction in language, social-emotional
. c2velopment, and heaxth/nutrltlon in this center

climate 4.. Do parents seam to be interested in the education of their children?
admin. style '

climate 5. fDoes the centar attempt to encourage parental participation?

admin style : o }
assess 6. Does the center inform parents regularly of their children's

admin. style . progress? How are parents informed?

c]imate 7. How would you describe the re]at1on>h1p between parents and the
adain. style . Supervisor?

expectations 8. How wou]d you describe the relationship between parents and
climate teachers? /7

expectations 9. Do you feel teachers expect cnildren to do well in the center?
climate »

: expectarions 10. Hou]d you describe the teachlng staff as ded1cated7 As.
climate enthusiastic? \
3 3 .
expectations 11. Would you describa the supervisor as dedicated? ' As enthusiastic?
‘climate

climate 12. Is the center a safe place? Is it well-maintained? How is
discipline in the center? :

13. In your opinion, what are the center s most positive features, its

greatest strengths? o

14. In your opinion, what aspects of the center are most in need of
improvement?

: 15. What do you think could be done to help. the center improve in these
~ . areas?

) / BRI £ -




